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Abstract: 
Spoken English needs in Pakistani academic legal settings have never 
been investigated despite the fact that the language of the law is 
English in Pakistan. This paper is an attempt to carry out a survey 
research, in this context. After reviewing literature in the field of 
spoken legal language, I designed questionnaires to gather information 
for Present Situation Analysis (PSA) of Pakistani learners of law 
studying in institutions of legal education. Population groups 
comprised of teachers of law and law students who have recently gone 
through their academic experiences (recent law graduates). Data was 
analyzed quantitatively. The findings reveal useful information about 
the law students’ competence in various academic situations: asking 
questions to teachers, giving presentations, group work/pair work, and 
mock oral argument. Also, the findings provide scientific basis to 
develop an outline for a spoken English course that can be 
implemented in institutions of legal education. Or, this outline could be 
merged into the main stream legal English courses.  
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I.  Introduction 
 In Pakistan, institutions of legal education are known as law colleges. Both private 
and public sector law colleges have affiliations with the universities that are recognized 
by the Higher Education Commission (HEC) of Pakistan. These universities make 
policies that law colleges have to follow. The universities are also the examining bodies. 
The most common degree in the field of law is LLB. However, some universities offer 
LLM and PhD programs as well. Diploma courses in specialized fields are also offered at 
some places. Pakistan is a commonwealth country, and therefore, the language of the law 
is English (Ahmad, 2009). However, law is taught in two languages: English and Urdu. 
Due to the process of globalization, English is becoming more popular in terms of 
medium of instruction. In the field of law, there has been a growing realization that 
English should be the only medium of legal studies as the language of law is English. 
Consequently, English has been declared as the only medium of instruction for legal 
studies by those institutions of legal education where students, in the past, had choice to 
opt English or Urdu as medium of their legal education. The Bahauddin Zakariya 
University is one such example: it is mandatory, now, to study law through English 
medium of instruction. 
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 On the other hand, it has been reported that Pakistani learners of law do not have 
adequate command on English language skills (Ahmad, 2006). To investigate the present 
situation in this context, I have chosen the area of spoken English skills in academic legal 
situations. Similar ESP projects e.g., Kaewpet (2009), Cowling (2007) and Taillefer 
(2007), carried out recently, provided insights for the present investigation.  My research 
question was: To what extent do the Pakistani learners of law have competence in spoken 
English skills related to various academic legal situations?          
 
II.  Literature Review  
 Spoken legal language has always been of great significance as                                             
 

it is worth remembering that all legal systems have oral origins- the Roman 
legal system, the source of the most continental and Asian legal systems, was 
an oral system for most of the existence of the Roman empire; the Common 
Law system used in the English-speaking world has its origins in Germanic 
tribal law; Shariah, the Islamic legal system, developed in part from the orate 
system of desert Arabs … (Gibbons, 2004, p. 287)  

 
 Bhatia (1987, p.227) points out that there are “three types of legal settings in 
which spoken legal English is conventionally used: 1) Pedagogic, for classroom lectures 
and mock trials or moots; 2) Academic, for seminars and conferences; 3) Professional, 
for lawyer-client consultation, and council-witness examination etc.  
 
 For pedagogic settings, classroom lectures and mock trials or Moots are taken into 
account. Oslen and Huckin (1990) and many others have produced research on EAP 
lectures. Although a great deal of research has been done on EAP classroom lectures, 
perhaps there is no specific attempt to analyze and investigate the nature of 
communication in law lectures. Moots are “legal problems in the form of imaginary 
cases, which are argued by two students “council” (a leader and a junior) on each side, 
with a “bench” of three judges representing the Court of Appeal …”. Locker’s (1979) 
study of the mock court highlights, as Bhatia (1987, p. 228) points out, “some of the 
paradoxes that are created when an attempt is made to discard unconsciously acquired 
language attitudes and behaviors for artificially created reasons of impartiality as in mock 
trails”.   
 
 For academic settings, seminars and conferences are taken into consideration. In 
this area, researchers like Bhatia (1987) and others focus on the features of verbal 
communication, which are either culturally determined or subject-specific, like technical 
terms, voice quality and spatial relations, etc.  
 
 Research in professional settings can be divided into two categories: outside the 
courtroom and in the courtroom. In the context of research carried out on outside the 
courtroom, lawyer-client consultation is worth mentioning. Bhatia (1987) and some 
others have investigated lawyer-client relationship. Findings of the research reveal that 
lawyers dominate in the conversation and simplify the messages to make things 
understandable for the client who is a layman. Lawyers also use linguistic devices to 
elicit information that is required from the client. Moreover, linguistic devices are used to 
create an impression that the lawyer is professionally competent so that the client has 
confidence in his lawyer. Alternate Dispute Resolution (ADR) is another area that has 
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been researched and requires further research as specific linguistic devices play an 
important role in solving problems outside the court. 
 
 For spoken language in the courtroom, I will consider the varieties of courtroom 
language, gender and spoken legal language, narrative vs. fragmented style, 
“hypercorrect speech”, coerciveness in questions, and the impact of courtroom 
interpreter. 
 
 O’Barr (1982, p. 25) has found four varieties of spoken legal language in the 
courtroom. Berk-Seligson (2002) quotes O’ Barr’s four varieties as follows: i) Formal 
Legal Language, ii) Standard English, iii) Colloquial English, and  iv) Subcultural 
Varieties. These varieties of language are spoken by those segments of the society that 
differ in speech style and mannerisms from the larger community. The speaker, in fact, 
shifts from one variety to the other during his talk in professional legal settings in 
accordance with the requirement of the social context. Philips (1984) found that judges 
change their style of speech keeping in view the situation and different steps in courtroom 
proceedings. It has also been pointed out that speakers, in courtroom, manipulate their 
speech by using certain linguistic devices.  
 
 There is a growing debate concerning gender and language in the law, often 
showing an interaction between legal power and male-female power relations (Gibbons, 
2004, p.  290). Matoesian (1997) did some interesting research in this area. Matoesian’s 
study is related to language and disadvantage before the law. To find out differences 
between the speeches of male and female witnesses, a lot of research has been carried 
out, for example by O’Barr et al. (1976) and his colleagues. They have found out that the 
traits of speech previously considered to be characteristic of women’s style alone (Lakoff 
1975) could be found in the speech of male and female witnesses alike. Further, they 
found that in the presence of these traits (women’s style), the witness gave the impression 
of being less trustworthy than when his speech lacks these traits. O’Barr and his 
colleagues use the term “powerless” style for the speech having such type of traits.  
 
 An additional discourse variable present in the speech of witnesses or defendants 
who are testifying is narrative versus fragmented testimony style (Berk-Seligson, 2002). 
Persons testifying in narrative style will answer a question with a relatively long answer, 
whereas persons using fragmented style will answer in brief, no elaborated responses. 
 
 With this regard, O’Barr (1982) found out that witnesses who testified in narrative 
styles were more competent and socially dynamic than witnesses who testified in 
fragmented styles.  
 
 Another stylistic variant in witness testimony is “hypercorrect” speech (Berk-
Seligson, 2002). O’Barr (1982) defines hypercorrect style in terms of frequent errors in 
grammar and vocabulary made by the witness in an attempt to speak formally.  

 
 Similarly, in the area of coercive nature of courtroom questions, researchers have 
given considerable attention (Gibbons, 2004, p. 290). For Danet et al. (1980b) and Danet 
and Kermish (1978), questions in a courtroom vary according to the degree in which they 
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coerce or constrain an answer. They have given an order of coerciveness in different 
types of questions.  
 
 Danet and Bogoch (1980), Bresnahan (1979) and Woodbury (1984) indicate that 
“coercive questions are used heavily in cross-examination, but in relatively low 
proportions during direct examination”. The findings of Danet and Bogoch (1980) reveal 
that the percentage of coercive questions is higher in cases of serious offenses. According 
to Bresnahan’s (1979) research, coercive questions are used to produce shorter answers.    
Relevant research has revealed that questions play an important role and “linguistic 
power in the courtroom lies with the judges and attorneys” (Berk-Seligson, 2002, p. 22).  

                                                                                                  
 Apart from questioning, some other linguistic devices are used to have desired 
results through manipulation. One way is to interrupt the witness. In another research, it 
has been revealed that the use of particular devices can lead the witness to recall things 
s/he has never seen. This is done through lexical presupposition and producing certain 
desired effects by manipulating the use of articles the and a at certain points of 
communication. Research carried out by Loftus and Zanni (1975) is significant in this 
regard.  
 
 The impact of the interpreter on court talk is another area of research in spoken 
legal language. Berk-Seligson (2002), Hale and Gibbons (1999) and many others have 
documented research related to interpreting in the courtroom. Their research shows the 
extreme difficulty of providing accurate interpreting in courtroom contexts, where even 
minor inaccuracies may lower the standard of justice (Gibbons 2004, p. 292). Berk-
Seligson (2002, p. 25) concludes “the role of the interpreter, as performed currently in 
American courthouses at every judicial level, often serves to alter the pragmatic intent of 
speakers in the course of on-the-road judicial proceedings”. To resolve the problems in 
this area, a researcher has given his opinion: 

 
Clearly adequate resoursing is a basic first step in resolving this issue, with 
more training for both lawyers and interpreters, but the very nature of 
interpreting and translation is that it is not an exact process- a consequence of 
the differences between human languages and cultures. (Gibbons, 2004, p. 292) 

                                                                                                               
III.  Research Methodology 
 The purpose of this research was to judge the existing level of adequacy of 
learners of law in Pakistan with reference to their spoken English skills in academic legal 
situations. Therefore, the research question was:  
 
 What level of linguistic adequacy do the learners of law have in performing 
tasks related to spoken English skills in academic legal situations? 
 
 Taking insights from the relevant literature and keeping in view my personal 
experiences as an ESP practitioner, I devised a list of topics on which information was 
needed for Present Situation Analysis (PSA). The list comprised of four communicative 
events related to academic spoken English in legal settings:      
 
a) asking questions to teachers  
b) giving presentations  
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c) speaking in group/pair work  
d) mock oral argument  
 
 Population groups comprised of two members of the legal “discourse community”: 
teachers of law, and recent law graduates who, in the recent past, had gone through 
experiences related to spoken English in academic legal settings. Therefore, two survey 
questionnaires, Questionnaire 1 (for teachers of law) and Questionnaire 2 (for recent law 
graduates) were constructed comprising of close ended items relating to the above 
mentioned four areas of spoken legal English. Research sites were selected through 
purposive sampling. In this context, law colleges of the five universities of Pakistan were 
taken under consideration. All the four provinces of Pakistan were given representation: 
one university from each province with the exception of the province of the Punjab from 
where two universities were selected. The reason why two universities were selected 
from the Punjab was that the Punjab is the largest province having 65% of the total 
population of the country. The details of the universities have been given below in Table 
1.  
 
Table 1 

No. University City Province 
1. The University of the Punjab Lahore Punjab 
2. Bahauddin Zakariya University Multan Punjab 
3. University of Karachi Karachi Sindh 
4. University of Peshawar Peshawar NWFP (North West Frontier 

Province) 
5. University of Balochistan Quetta Balochistan 

 
The following Table 2 provides information related to the number of 

questionnaires sent to each population group, the number of returned questionnaires and 
the rate of return. 
Table 2 

Questionnaire Population Group Number of Sent 
Questionnaire 

Number of 
Returned 

Questionnaires 

Return 
Rate 

Questionnaire 1 Teachers of Law 400 197 49.25% 
Questionnaire 2 Recent Law 

Graduates 
400 220 55.0% 

  Total: 800 Total: 417 Overall 
52.12% 

 
 The data were analyzed quantitatively using the statistical package SPSS Version 
11.5 (2002). 
 
IV.  Data Analysis 
 In this section, I will report the findings in four areas of speaking: a) asking 
questions to teachers, b) giving presentations, c) speaking in group/pair work, and d) 
mock oral argument. For each area, first, perceptions of the teachers of law will be 
reported. Second, perceptions of the recent graduates will be taken into account. Last, 
combined analysis of the teachers and the recent graduates will be reported.      
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a) Asking Questions to Teachers 
 For the quantitative analysis of each skill, perceptions of the teachers of law and 
the recent graduates have been presented respectively. This is followed by an analysis of 
the combined groups’ perceptions.  
 
Teachers of Law   
 The total number of teachers that returned the questionnaires was 197, out of 
which the number of missing data was 6. From the rest of 191 teachers, 25.7% (n=49) 
and 46.1% (n=88) believed that students had extremely inadequate and inadequate skill 
respectively in asking questions to teachers in the class. On the other 20.9% (n=40) 
teachers thought that students had adequate ability in this context. Similarly, 7.3% (n=14) 
teachers perceived that students’ competence was extremely adequate in this area. See 
Table 3. Mean was 2.10 with the standard deviation of 0.868. See Table 4. 
 
  In summary, teachers who perceived that students had either extremely inadequate 
or inadequate skill were in majority, i.e. 71.7% (n=137). However, 28.3% (n=54) 
teachers opined that students’ ability was either adequate or extremely adequate with this 
regard. See Table 5  
 
Table 3 Frequency Analysis: Teachers’ perceptions of “asking questions to teachers”  

 Frequency Percent Valid Percent Cumulative 
Percent 

Extremely 
Inadequate 

49 24.9 25.7 25.7 

Inadequate 88 44.7 46.1 71.7 
Adequate 40 20.3 20.9 92.7 
Extremely 
Adequate 

14 7.1 7.3 100.0 

Total 191 97.0 100.0  
Missing Data 6 3.0   
Total 197 100.0   

      
Table 4 Descriptive Statistics: Teachers’ perceptions of “asking questions to teachers”  

 N Minimum Maximum Mean Standard 
Deviation 

Asking 
questions to 
teachers 

191 1 4 2.10 0.868 

 
Table 5 Count Percentage: Teachers’ perceptions of “asking questions to teachers”  

 Inadequate Adequate Total 
Count % within 
sample group 

71.7%  
(n=137) 

28.3%  
(n=54) 

100.0% 
(n=191) 

 
Recent Graduates 
 Out of a total of 220 returned questionnaires, the number of missing data was 10. 
From the remaining 210 respondents, 21.0% (n=44) recent graduates indicated that they 
had extremely inadequate skill in asking questions to teachers. Similarly, 42.9% (n=90) 
graduates perceived that their skill in this area was inadequate. Conversely, 25.7% (n=54) 
and 10.5% (n=22) graduates mentioned that their competence in this area was adequate 
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and extremely adequate respectively. See Table 6. Mean was 2.26 with the standard 
deviation of 0.907. See Table 7. 
 
 Consequently, 63.8% (n=134) recent graduates perceived that their skill of asking 
questions to teachers was either extremely inadequate or inadequate. Conversely, 36.2% 
(n=76) graduates indicated that they had either adequate or extremely adequate 
competence in this area. See Table 8. 
 
Table 6 Frequency Analysis: Recent graduates’ perceptions of “asking questions to 
teachers”  

 Frequency Percent Valid Percent Cumulative 
Percent 

Extremely 
Inadequate 

44 20.0 21.0 21.0 

Inadequate 90 40.9 42.9 63.8 
Adequate 54 24.5 25.7 89.5 
Extremely 
Adequate 

22 10.0 10.5 100.0 

Total 210 95.5 100.0  
Missing Data 10 4.5   
Total 220 100.0   

 
Table 7 Descriptive Statistics: Recent graduates’ perceptions of “asking questions to 
teachers”  

 N Minimum Maximum Mean Standard 
Deviation 

Asking 
questions 
to teachers 

210 1 4 2.26    0.907 

 
Table 8 Count Percentage: Recent graduates’ perceptions of “asking questions to 
teachers”  

 Inadequate Adequate Total 
Count % within 
sample group 

63.8%  
(n=134) 
 

36.2%  
(n=76) 

100.0% 
(n=210) 

 
Combined Groups’ Perceptions 
 The analysis of combined groups’ perceptions revealed that out of a total of 401 
teachers and graduates who returned the questionnaires, for 67.6% (n=271), the speaking 
skill of asking question to teachers in the class was inadequate. 71.7% (n=137) teachers 
opined that students had inadequate ability. Similarly, 63.8% (n=134) recent graduates 
indicated that their competence was inadequate in this area. See Table 9 for individual 
and combined groups’ perceptions and Table 10 for chi-square test. 
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Table 9 Perceptions of individual and combined groups with regard to “asking questions 
to teachers”  

 Sample Group Inadequate (Count 
%) 

Adequate (Count 
%) 

Total 

1 Teachers of Law 
 

71.7% (n=137) 28.3% (n=54) 100.0% 
(n=191) 

2 Recent 
Graduates 

63.8% (n=134) 
 

36.2% (n=76) 100.0% 
(n=210) 

Total Combined 
Groups 
 

67.6% (n=271) 32.4% (n=130) 100.0% 
(n=401) 

 
Table 10 Chi-Square Test 

 Value Df Asymp. Sig. 
Pearson Chi-Square 2.862 1 0.091 

 
Figure 1 
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b) Giving Presentations 
 This section reports the findings related to the speaking skill that deals with giving 
presentations. First, the analysis of the teachers of law has been presented. Next, it 
presents recent graduates’ perceptions. In the end, combined groups’ perceptions are 
reported. 
 
Teachers of Law 
 The teachers who returned the questionnaires were 197 in number. The number of 
missing data was 6. From the remaining 191 respondents, 51.3% (n=98) and 31.9% 
(n=61) believed that students had extremely inadequate and inadequate ability 
respectively in the skill of giving presentations in the class. Contrary to it, 11.5% (n=22) 
teachers perceived that students were adequate in this area. Moreover, 5.2% (n=10) 
indicated that students had extremely adequate competence with this regard. See Table 
11. Mean and standard deviation were 1.71 and 0.869 respectively. See Table 12. 
 
 To sum up, the teachers who believed that students had either extremely 
inadequate or inadequate ability were in vast majority, i.e. 83.2% (n=159). However, for 
16.8% (n=32) teachers, students had either adequate or extremely adequate skill in this 
area. See Table 13.  
 
Table 11 Frequency Analysis: Teachers’ perceptions of “giving presentations” 

 Frequency Percent Valid Percent Cumulative 
Percent 

Extremely 
Inadequate 

98 49.7 51.3 51.3 

Inadequate 61 31.0 31.9 83.2 
Adequate 22 11.2 11.5 94.8 
Extremely 
Adequate 

10 5.1 5.2 100.0 

Total 191 97.0 100.0  
Missing Data 6 3.0   
Total 197 100.0   

 
Table 12 Descriptive Statistics: Teachers’ perceptions of “giving presentations” 

 N Minimum Maximum Mean Standard 
Deviation 

giving 
presentations 

191 1 4 1.71 0.869 

 
Table 13 Count Percentage: Teachers’ perceptions of “giving presentations” 

 Inadequate Adequate Total 
Count % within 
sample group 

83.2%  
(n=159) 
 

16.8%  
(n=32) 

100.0% 
(n=191) 
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Recent Graduates 
 Out of 220 returned questionnaires, the number of missing data was 6. The total 
number of remaining questionnaires was 214, out of which 44.4% (n=95) graduates said 
that they had extremely inadequate skill, whereas 25.2% (n=54) opined that they had 
extremely inadequate skill in giving presentations in the class while pursuing their 
graduation in law. On the other hand, the graduates who mentioned that they had 
adequate competence were 20.6% (n=44). Similarly, 9.8% (n=21) graduates thought that 
they had extremely adequate skill in this context. See Table 14. Mean was 1.96 with the 
standard deviation of 1.022. See Table 15. 
 
 In summary, 69.6% (n=149) graduates considered themselves having extremely 
inadequate or inadequate ability, contrary to 30.4% (n=65) who perceived that they had 
adequate or extremely adequate skill in this area. See Table 16. 
 
Table 14 Frequency Analysis: Recent graduates’ perceptions of “giving presentations” 

 Frequency Percent Valid Percent Cumulative 
Percent 

Extremely 
Inadequate 

95 43.2 44.4 44.4 

Inadequate 54 24.5 25.2 69.6 
Adequate 44 20.0 20.6 90.2 
Extremely 
Adequate 

21 9.5 9.8 100.0 

Total 214 97.3 100.0  
Missing Data 6 2.7   
Total 220 100.0   

      
Table 15 Descriptive Statistics: Recent graduates’ perceptions of “giving presentations” 

 N Minimum Maximum Mean Standard 
Deviation 

giving 
presentations 

214 1 4 1.96    1.022 

 
Table 16 Count Percentage: Recent graduates’ perceptions of “giving presentations” 

 Inadequate Adequate Total 
Count % within 
sample group 

69.6%  
(n=149) 

30.4%  
(n=65) 

100.0% 
(n=214) 

 
Combined Groups’ Perceptions 
 Out of a total of 405 teachers and graduates, majority respondents i.e., 76.0% 
(n=308) perceived that the skill of giving presentations in the class was inadequate. The 
teachers of law, who believed so were 83.2% (n=159), whereas the recent graduates, in 
this respect, were 69.6% (n=149). See Table 17 for individual and combined groups’ 
perceptions and Table 18 for chi-square test.  
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Table 17 Perceptions of individual and combined groups’ with regard to “giving 
presentations” 

 Sample Group Inadequate  
(Count %) 

Adequate  
(Count %) 

Total 

1 Teachers of Law 83.2% (n=159) 
 

16.8% (n=32) 100.0% 
(n=191) 

2 Recent Graduates 
 

69.6% (n=149) 30.4% (n=65) 100.0% 
(n=214) 

Total Combined Groups 
 

76.0% (n=308) 24.0% (n=97) 100.0% 
(n=405) 

 
Table 18 Chi-Square Test 

 Value df Asymp. Sig. 
Pearson Chi-
Square 

10.278 1 .001 

 
Figure 3 
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Figure 4 
 

Combined groups' perceptions of speaking with regard to “giving presentations” 
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c) Speaking in Group/Pair Work 
 In this section, analysis with reference to speaking in group/pair work has been 
presented.  
 
Teachers of Law 
 The total number of returned questionnaires was 197. The number of missing data 
was 10. Out of the remaining 187 teachers, 11.2% (n=21) perceived that students had 
extremely inadequate competence. Moreover, 72.7% (n=136) perceived that students had 
inadequate skill. On the other hand, 10.7% (n=20) and 5.3% (n=10) teachers were of the 
opinion that students had adequate and extremely adequate ability respectively. See Table 
19. Mean was 2.10 with the standard deviation of 0.652. See Table 20. 
 
 In summary, teachers who believed that students had extremely inadequate or 
inadequate skill were in overwhelming majority, i.e. 84.0% (n=157). This was in contrast 
to 16.0% (n=30) teachers who said that students had either adequate or extremely 
adequate ability in this area. See Table 21.  
 
Table 19 Frequency Analysis: Teachers’ perceptions of “speaking in group/pair work”  

 Frequency Percent Valid Percent Cumulative 
Percent 

Extremely 
Inadequate 

21 10.7 11.2 11.2 

Inadequate 136 69.0 72.7 84.0 
Adequate 20 10.2 10.7 94.7 
Extremely 
Adequate 

10 5.1 5.3 100.0 

Total 187 94.9 100.0  
Missing Data 10 5.1   
Total 197 100.0   
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Table 20 Descriptive Statistics: Teachers’ perceptions of “speaking in group/pair work” 
 N Minimum Maximum Mean Standard 

Deviation 
speaking in 
group/pair 
work 

187 1 4 2.10 0.652 

 
Table 21 Count Percentage: Teachers’ perceptions of “speaking in group/pair work” 

 Inadequate Adequate Total 
Count % within 
sample group 

84.0%  
(n=157) 
 

16.0%  
(n=30) 

100.0% 
(n=187) 

 
Recent Graduates 
 In this case, 220 recent graduates returned the questionnaire. The number of 
missing data was 10. Out of the remaining 210 respondents, 10.5% (n=22) said that 
students had extremely inadequate ability with respect to speaking in group/pair work. 
Similarly, 62.9% (n=132) graduates indicated that they had inadequate ability in this 
context. On the other hand, 21.0% (n=44) and 5.7% (n=12) perceived that they had 
adequate and extremely adequate competence respectively. See Table 22. Mean was 2.22 
with the standard deviation of 0.705. See Table 23. 
 
 To sum up, recent graduates who mentioned that they had extremely inadequate or 
inadequate performance were in majority, i.e. 73.3% (n=154). On the other hand, 26.7% 
(n=56) graduates considered that they had adequate and inadequate ability in this context. 
See Table 24. 
 
Table 22  Frequency Analysis: Recent graduates’ perceptions of “speaking in group/pair 
work” 

 Frequency Percent Valid Percent Cumulative 
Percent 

Extremely 
Inadequate 

22 10.0 10.5 10.5 

Inadequate 132 60.0 62.9 73.3 
Adequate 44 20.0 21.0 94.3 
Extremely 
Adequate 

12 5.5 5.7 100.0 

Total 210 95.5 100.0  
Missing Data 10 4.5   
Total 220 100.0   

 
Table 23 Descriptive Statistics: Recent graduates’ perceptions of “speaking in 
group/pair work” 

 N Minimum Maximum Mean Standard 
Deviation 

speaking in 
group/pair 
work 

210 1 4 2.22 0.705 
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Table 24 Count Percentage: Recent graduates’ perceptions of “speaking in group/pair 
work” 

 Inadequate Adequate Total 
Count % within 
sample group 

73.3%  
(n=154) 

26.7%  
(n=56) 

100.0% 
(n=210) 

 
Combined Groups’ Perceptions 
 According to combined groups’ perceptions, 78.3% (n=311) respondents believed 
that the skill of speaking in group/pair work was inadequate. This was out of a total of 
397 teachers and graduates who returned the questionnaires. 84.0% (n=157) teachers said 
that students had inadequate proficiency. Similarly, 73.3% (n=154) recent graduates 
mentioned that they had inadequate competence with this respect. See Table 25 for 
individual and combined groups’ perceptions and Table 26 for chi-square test. 
 
Table 25  Perceptions of individual and combined groups with regard to “speaking in 
group/pair work” 

 Sample Group Inadequate (Count 
%) 

Adequate (Count 
%) 

Total 

1 Teachers of Law 84.0% (n=157) 
 

16.0% (n=30) 100.0% 
(n=187) 

2 Recent 
Graduates 
 

73.3% (n=154) 26.7% (n=56) 100.0% 
(n=210) 

Total Combined 
Groups 
 

78.3 (n=311) 21.7% (n=86) 100.0 
(n=397) 

 
Table 26 Chi-Square Test 

 Value df Asymp. Sig. 
Pearson Chi-Square 6.579 1 .010 

  
 

Figure 5 
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Figure 6 
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d) Speaking in Mock Oral Argument 
 This section provides information about speaking in mock oral arguments.  
 
Teachers of Law 
 Out of 197 returned questionnaires, the number of missing data was 10. From the 
remaining 187 teachers, a vast majority, i.e. 74.3% (n=139) indicated that students had 
extremely inadequate competence in this skill. Further, 9.1% (n=17) perceived that 
students had inadequate competence in this area. On the other hand, 12.8% (n=24) and 
3.7% (n=7) teachers were of the opinion that students’ performance in this context was 
adequate and extremely adequate respectively. See Table 27. Mean was 1.46 with the 
standard deviation of 0.857. See Table 28. 
 
 As a result, a vast majority i.e. 83.4% (n=156) of teachers of law perceived that 
students had extremely inadequate and inadequate competence in the skill of speaking 
with reference to mock oral arguments. This was in contrast to 6.6% (n=31) who believed 
that students had either extremely adequate or adequate ability in this area. See Table 29.  

 
Table 27 Frequency Analysis: Teachers’ perceptions of “speaking in mock oral 
argument”   

 Frequency Percent Valid Percent Cumulative 
Percent 

Extremely 
Inadequate 

139 70.6 74.3 74.3 

Inadequate 17 8.6 9.1 83.4 
Adequate 24 12.2 12.8 96.3 
Extremely 
Adequate 

7 3.6 3.7 100.0 

Total 187 94.9 100.0  
Missing Data 10 5.1   
Total 197 100.0   
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Table 28 Descriptive Statistics:  Teachers’ perceptions of “speaking in mock oral 
argument”   

 N Minimum Maximum Mean Standard 
Deviation 

speaking in 
mock oral 
argument 

187 1 4 1.46 0.857 

 
Table 29 Count Percentage: Teachers’ perceptions of “speaking in mock oral argument”   

 Inadequate Adequate Total 
Count % within 
sample group 

83.4%  
(n=156) 
 

16.6%  
(n=31 

100.0% 
(n=187) 

 
Recent Graduates 
 Out of a total of 220 respondents, the number of missing data was 6. From the 
remaining 214, graduates who indicated that they had extremely inadequate proficiency 
were 78.0% (n=167). Additionally, 5.6% (n=12) mentioned that they had inadequate 
ability. Conversely, 15.4% (n=33) and 0.9% (n=2) graduates perceived that they had 
adequate and extremely adequate competence respectively. See Table 30. Mean was 1.39 
with the standard deviation of 0.778. See Table 31. 
 
 In summary, a vast majority, i.e. 83.6% (n=179) recent graduates believed that 
they had either extremely inadequate or inadequate skill of speaking for mock oral 
arguments. On the other hand, 16.4% (n=35) graduates perceived that they had either 
adequate or extremely adequate competence in this area. See Table 32. 
 
Table 30 Frequency Analysis: Recent graduates’ perceptions of “speaking in mock oral 
argument”   

 Frequency Percent Valid Percent Cumulative 
Percent 

Extremely 
Inadequate 

167 75.9 78.0 78.0 

Inadequate 12 5.5 5.6 83.6 
Adequate 33 15.0 15.4 99.1 
Extremely 
Adequate 

2 0.9 0.9 100.0 

Total 214 97.3 100.0  
Missing Data 6 2.7   
Total 220 100.0   

      
Table 31 Descriptive Statistics: Recent graduates’ perceptions of “speaking in mock oral 
argument”   

 N Minimum Maximum Mean Standard 
Deviation 

speaking in 
mock oral 
argument 

214 1 4 1.39 0.778 
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Table 32 Count Percentage: Recent graduates’ perceptions of “speaking in mock oral 
argument”   

 Inadequate Adequate Total 
Count % within 
sample group 

83.6%  
(n=179) 
 

16.4%  
(n=35) 

100.0% 
(n=214) 

 
Combined Groups’ Perceptions 
 Combined groups’ perceptions revealed that out of a total of 401 teachers and 
recent graduates who returned the questionnaires, an overwhelming majority i.e. 83.5% 
(n=335) respondents indicated that speaking skill with reference to mock oral arguments 
was inadequate. There was no significant difference between the groups: 83.4% (n=156) 
teachers and 83.6% (n=179) recent graduates were of the opinion that the skill was 
inadequate. See Table 33 for individual and combined groups’ perceptions and Table 34 
for chi-square test.  
 
Table 33 Perceptions of individual and combined groups with regard to “speaking in 
mock oral argument”   

 Sample Group Inadequate (Count 
%) 

Adequate (Count 
%) 

Total 

1 Teachers of Law 83.4% (n=156) 
 

16.6% (n=31) 100.0%(n=187) 

2 Recent 
Graduates 

83.6% (n=179) 
 

16.4% (n=35) 100.0% (n=214) 

Total Combined 
Groups 
 

83.5% (n=355) 16.5% (n=66) 100.0% (n=401) 

 
Table 34 Chi-Square Test 

 Value Df Asymp. Sig. 
Pearson Chi-Square .004 1 0.952 

  
Figure 7 
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Figure 8 
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V.  Discussion & Conclusion 
 The two population groups that were taken into account in this paper i.e., the 
teachers of law and the recent graduates reveal that learners have inadequate skill of 
spoken English in various academic situations: asking questions to teachers, giving 
presentations, group work/pair work, and mock oral argument.  
 
 According to the quantitative findings of combined groups’ perceptions, 67.6% of 
the respondents feel that learners have inadequate ability in asking questions to teachers, 
whereas 76% mentioned that the skill of giving presentations is inadequate. Similarly, 
78.3% of the respondents are of the opinion that learners have inadequate skill of 
speaking in group/pair work. In case of speaking in mock oral situations, 83.5% of the 
respondents feel that learners have inadequate skill.  
 
 Surprisingly, students reveal deficiencies in all the areas of speaking in academic 
legal settings. However, the level of difficulty varies. There is a marked difference, in 
terms of perceptions, between the two skills: asking questions to teachers and mock oral 
arguments. The skill of mock oral arguments is considered to be the most difficult one, 
whereas the skill of asking questions to teachers is considered to be the least difficult out 
of all the four relevant skills under discussion. On the other hand, the rest of the two 
skills i.e. giving presentations and speaking in group/pair work have almost equal levels 
of difficulty, according to the findings of this research.  
 
 The findings are significant as the course developers in the field of English for 
Academic Legal Purposes (EALP) will take insights for grading, sequencing and 
prioritizing the course contents of a course related to spoken legal English. I have 
recommended a course outline in the light of the findings of this research. This course 
outline could be merged into the existing legal English courses, if any. Course developers 
can make changes in the recommended course outline keeping in view the availability of 
resources and other institutional constraints. This outline has two units. Unit 1 is related 
to general speaking skills in academic legal settings. On the other hand, Unit 2 is 
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specifically for mock oral argument. Mock oral argument has been taken under 
consideration as a separate unit keeping in view the findings of this research: a vast 
majority of respondents, more than 80%, believed that the skill of mock oral argument is 
inadequate.        
 
VI.  Recommended Course Outline 
 
Unit 1: Legal English Speaking Skills (General)      
 1) Steps for preparing talks effectively, 2) Determine the purpose, 3) Analyze the 
audience and the situation 4) Choose the main ideas for your message, 5) Research your 
topic thoroughly, 6) Organize the data and write your draft, 7) Plan visual aids if 
desirable, 8) Rehearse the talk and revise where necessary, 9) Give proper attention to 
your pitch, rate of delivery, volume, vocal quality and pronunciation and accent, 10) Give 
proper attention to your posture, movement, gestures, facial expressions and appearance, 
11) Group/Pair work dynamics, 12) Steps in presentations: beginning (introduction), 
middle and ending (conclusion) etc., 13) Asking questions: confidence building strategies 
to raise questions in the class, types of questions, structuring the language of questions, 
appropriate time for questions, ways to get teacher’s attention for your question, 14) Use 
of appropriate legal language/terminology in accordance with the situation           
 
Unit 2: Mock Trail/Oral Advocacy 
 1) Professional responsibilities in oral argument, 2) Purpose of oral argument, 3) 
Mechanics of oral argument, 4) Preparation of oral argument: a. outline the oral 
argument, b. introduction, c. statement of facts, d. points of argument, e. conclusion, f. 
rehearse the argument, 5) Techniques of oral advocacy: a. be prepared, b. adopt the 
appropriate demeanor and attitude, c. be yourself, d. watch your body language, e. 
conclude quickly, f. control your nerves 
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