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Abstract 
The purpose of this research is to find out law students’ level of 
competence with reference to listening skills in Pakistani academic 
settings. For this, four areas of listening were taken into account: a) 
listening to lectures, b) listening to classroom presentations, c) 
listening in group/pair work, and d) listening to judges in mock oral 
arguments. After a review of literature in the field of listening, survey 
questionnaires were distributed among two population groups: 
teachers of law and recent law graduates. Information was gathered 
regarding the existing level of competence of law students in listening 
skills required in academic legal situations. Data were analyzed 
quantitatively. The significance of the research is that teachers and 
course designers can have useful information in terms of setting 
priorities related to selecting and designing materials, and 
subsequently, sequencing and grading contents in their respective 
roles.  
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I.  Introduction 
 Students studying in institutions of legal education need to perform various tasks 
related to listening as a matter of their routine academic activity. These tasks mainly 
include listening to lectures, listening to classroom presentations, listening in group/pair 
work, and listening to judges in mock oral arguments etc. In Pakistan, law colleges have 
affiliations with universities. These universities conduct exams and award degrees. The 
most common degree is the degree of LLB. The LLB students need to have a degree of 
graduation prior to their entry in a law college. In Pakistani law colleges, students come 
from different academic backgrounds: English medium, Urdu medium, urban or 
developed educational settings, and rural or underdeveloped academic settings etc. In 
Pakistan, law colleges have two media of instruction: English and Urdu. However, 
keeping in view the fact that the language of the law is English in Pakistan, and the 
importance of English in the contemporary global village, there has been a tendency to 
shift the Urdu medium institutions of legal education into English medium. In English 
medium academic legal settings, it is mandatory to deliver lectures in English. Moreover, 
other activities like giving presentations, group/pair work, mock oral argument etc. are 
also conducted in English. The growing use of English has led the ESP researchers to 
carry out research in academic legal settings in Pakistan. In this context, the present 
research has been focused on the listening skills with reference to English for Academic 
Legal Purposes (EALP). The major research question is: To what extent do the Pakistani 
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learners of law have competence in listening skills related to various academic legal 
situations?      
 
II. Literature Review 
 The following is one of the important definitions of listening: 
 

Listening involves making sense of spoken language, normally accompanied by other sounds 
and visual input, with the help of our relevant prior knowledge and the context in which we are 
listening. However, rather than thinking of listening as a single process, it is more accurate to 
conceive of it as a bundle of related processes – recognition of the sounds uttered by the 
speaker, perception of information patterns showing information focus, interpretation of the 
relevance of what is being said to the current topic and so. (Lynch, T. & Mendelsohn, 2002, p. 
194) 

 
 In the past listening was regarded as a passive process, but the recent approaches 
take listening as an active process similar to the processes that are involved in speaking a 
language and production of written texts. Active listening, therefore, is an “interpretive 
process”. Lynch, T. & Mendelsohn (2002, p.195), mention that among the unique 
features of listening are the following: 
 
• Its usually ephemeral (lasts for a short time). 
• The presence of a rich prosody (stress, intonation, rhythm, loudness and more), 

which is absent from the written language. 
• The presence of characteristics of natural fast speech, such as assimilation, making 

it markedly different from written language, for example/gðmmt/ for government.  
• The frequent need to process and respond almost immediately.  
 
 To understand how we manage to make sense of what we hear, we need to look 
into the theories of listening comprehension reflecting current knowledge, concerns and 
technology. The successive theories that have been developed in the last half-century are 
mostly in the form of models that relate to comprehension. The four main models, in this 
context, are: 1) Communication Theory Model, 2) Information Processing Model, 3) 
Social/Context Model, and 4) Situated Action Model.  
 
 To make telecommunication system more efficient, Shannon and Weaver (1949) 
put forward their model: “the mathematical theory of communication”, widely known as 
“Communication Theory Model”. In this model, the process of communication has been 
described in the form of different steps in a sequence using the terms “transmission, 
“signal”, “reception” and “noise”. This model has some limitations as “the concern was 
intelligibility rather than perception, and the results were used to evaluate equipment 
rather than listeners” (Licklider and Miller, 1951, p. 1040).     
 
 The “Information Processing Model” of comprehension is influenced by research 
in computing and artificial intelligence. The concepts of input, processing and output are 
central to information processing. Human beings are seen as limited processors: while 
doing complex tasks they have to devote more attention to one aspect of the task and less 
to another. With reference to this model, Anderson (1985) takes into account, 
‘Perception’, ‘Parsing’ and ‘Utilization’ while Brown (1995a) deals with ‘Identity’, 
‘Search’, ‘File’ and ‘Use’. Both imply ‘stages’ of understanding, however, it is now 
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recognized that listeners are only able to achieve real-time processing by resorting to 
parallel distributed processing.  
 

‘Social/Contextual’ model is a third type of listening model in which human beings 
are considered much more than (relatively limited) processors, and comprehension is 
seen as ’a cognitive processor that unites the social and individual’ (Ohta, 2000, p. 54). 
Human beings are considered participants and creators of meaning. Meanings are 
achieved in ‘interactional space ‘between the participants and not just inside their heads. 
Context is assigned a primary role by writers like van Lier (2000) who adopted the 
social-constructive view of language. Sperber and Wilson (1995) believes that even in 
highly constrained contexts, participants negotiate meanings and works towards a mutual 
cognitive environment.  
 
 Finally, ‘Situated Action Model’ comes from work on evolution of language and 
society. People spend much of their time trying to understand in order to do things 
(situated actions), rather than to store information in memory. For Barsalou (1999) 
language evolved from the need to control the actions of others in activities such as 
hunting, gathering and simple industry. The foundational properties of human language 
today reflect those evolutionary pressures. The proponants of this model emphasize that 
our daily interations are more often oriented towards future actions, e.g., where to shop 
for fresh food or how best to treat a child with a sinus infection. 
 
 The four comprehension models are complementary rather than mutually exclusive 
and we find that the different elements required for successful listening are best explained 
by a combination of the comprehension models available (Lynch and Mendelsohn, 2002, 
p. 195). 
 
 Some researchers have looked into listening by dividing it into two categories: one 
way listening and two way listening (‘reciprocal’ or ‘interactional’). These types have 
been derived from the identification of two major functions of language: ‘transaction’ and 
‘interaction’ (Brown and Yule, 1983). The primary purpose of transaction is to transfer 
information, whereas the main function of interaction is the maintenance of social 
relations. Virtually, all communication involves elements of both, especially in speech. 
However, one of the two purposes is dominant.  
 
 Listening has also been researched from the angle of resources available to the 
listener. These resources have two categories: bottom-up and top-down. The works of 
Anderson and Lynch (1988), Byrnes (1984), Brown (1990) and Mendelsonohn (1994) are 
significant in this context. A competent listener uses both these resources and the 
individual’s ability to integrate information gathered from the two is a key factor in 
successful listening. 
 
 Skills and sub-skills is another area of interest researchers. Richard’s (1983) work 
has been significant in this context. He comes up with a number of micro-skills and uses 
the term taxonomies in this context. His micro-skills taxonomies were later reshaped and 
developed by Rost (1990). Rost divides listening into perception, interpretation and 
response. 
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 Strategy-based approach in language teaching also has relevance in listening. In 
this context, listening strategies are normally divided into meta-cognitive, cognitive and 
social/effective. This tripartite classification has been developed by O’ Malley, Chanot, 
Stewner-Manzanares, Kupper and Russo (1985). Findings reveal that skillful listeners use 
these strategies in combination with reference to the requirements of specific situations.  
      
 Researches in listening have been carried out in some other areas as well. The 
effects of prosodic patterns on speech recognition are investigated through experimental 
research. The works of Cluster (1997) and Delabatie and Bradley (1995) are worth 
mentioning with this regard. Similarly, Flowerdew (1994) and some others have 
concentrated their research on L2 comprehension in pedagogic tasks. Similarly, Tsui and 
Fullilove (1998) have provided insights into test performances.  
 
III. Methodology  
 As mentioned above, the purpose of this research was to find out law students’ 
level of competence with reference to listening skills in Pakistani academic settings. 
Therefore, the major research question was: 
 
To what extent do the Pakistani learners of law have competence in listening skills 
related to various academic legal situations?    
 
The subsidiary questions were:   
a) To what extent do the Pakistani learners of law have competence in listening to 

lectures in academic legal situations?   
      
b) To what extent do the Pakistani learners of law have competence in listening to 

classroom presentations in academic legal situations?   
    
c) To what extent do the Pakistani learners of law have competence in listening in 

group/pair work in academic legal situations?      
 
d) To what extent do the Pakistani learners of law have competence in listening to 

mock oral arguments in academic legal situations?      
 
 To answer these questions, data was collected through survey questionnaires 
having close ended questions related to the topics mentioned in above mentioned 
questions. The questionnaires were distributed among two population groups: teachers of 
law and recent law graduates. The subjects had to check one of the five options available 
for each item on the questionnaires. These options were: “extremely inadequate”, 
“inadequate”, “adequate” and “extremely adequate”. Purposive sampling was taken under 
consideration, and the research sites comprised of five cities of Pakistan, and the five 
universities in these cities. Pakistan has four provinces. Therefore, capital cities of all the 
provinces were chosen. However, from the province of the Punjab, an additional city, and 
an additional university from that city were chosen keeping in view the population of this 
province. The province of the Punjab has 65% of the total population of the country. The 
following Table 1 describes the number of questionnaires sent to each group, the number 
of returned questionnaires and the return rate.    
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Table 1 
Questionnaire Population 

Group 
Number of 

Sent 
Questionnaire 

Number of 
Returned 

Questionnaires 

Return Rate 

Questionnaire 
1 

Teachers of 
Law 

400 197 49.25% 

Questionnaire 
2 

Recent Law 
Graduates 

400 220 55.0% 

  Total: 800 417 Overall:52.12% 
 
Data were analyzed quantitatively and qualitatively. 
 
IV. Data Analysis 
 In this section, I will present the analyses of listening skills. Four areas of listening 
have been taken under consideration:  
 
a) listening to lectures;  
b) listening to classroom presentations; 
c) listening in group/pair work;  
d) listening to judges in mock oral arguments;  
 
 All the areas of listening deal with perceptions of teachers of law and recent 
graduates. In each case, perceptions of teachers of law and recent graduates are presented 
respectively. This is followed by combined groups’ perceptions.    
 
a) Listening to Lectures 
 In this section, I will report the findings related to the item that deals with listening 
to lectures in class.  
 
Teachers of Law 
 Out of a total of 197 teachers who returned the questionnaires, the number of 
missing data was 2. Out of the remaining 195 teachers, 11.8% (n=23) perceived that 
students had extremely inadequate skill of listening to lectures in the class. Similarly, 
52.8% (n=103) teachers were of the opinion that students had inadequate ability in this 
area. On the other hand, teachers who mentioned that students had adequate competence 
were 28.2% (n=55). Moreover, 7.2% (n=14) teachers indicated that students had 
extremely adequate skill of listening to lectures in the class. See Table 2. Mean and 
standard deviation were 2.31 and 0.772 respectively. See Table 3. 

 
 As a result, teachers of law who perceived that students had either inadequate or 
adequate skill of listening to lectures in the class were in majority, i.e. 64.6% (n=126). 
However, 35.4% (n=69) teachers indicted that their students had either adequate or 
extremely adequate ability in this case. See Table 4  
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Table 2 Frequency Analysis: Teachers’ perceptions of “listening to lectures in the 
class” 

 Frequency Percent Valid Percent Cumulative 
Percent 

Extremely 
Inadequate 

23 11.7 11.8 11.8 

Inadequate 103 52.3 52.8 64.6 
Adequate 55 27.9 28.2 92.8 
Extremely 
Adequate 

14 7.1 7.2 100.0 

Total 195 99.0 100.0  
Missing Data 2 1.0   
Total 197 100.0   

      
Table 3 Descriptive Statistics: Teachers’ perceptions of “listening to lectures in the 
class”  

 N Minimum Maximum Mean Standard 
Deviation 

listening to 
lectures in 
class 

195 1 4 2.31 0.772 

 
Table 4 Count Percentage: Teachers’ perceptions of “listening to lectures in the 
class”  

 Inadequate Adequate Total 
Count % within 
sample group 

64.6%  
(n=126) 

35.4%  
(n=69) 

100.0% 
(n=195) 

 
Recent Graduates 
 Out of  a total of 220 returned questionnaires, recent graduates who perceived that 
their skill of listening to lectures in the class while pursuing their graduation in law was 
extremely inadequate were 9.1% (n=20). Moreover, the graduates who indicated that they 
had inadequate skill were 50.0% (n=110). On the other hand, 20.5% (n=45) and 20.5% 
(n=45) graduates perceived that they had adequate and extremely adequate competence 
respectively. No missing data was found in this case. See Table 5. Mean was 2.52 and 
standard deviation was 0.919. See Table 6. 

 
 In the end, the recent graduates who perceived that they had either inadequate or 
extremely inadequate skill of listening to lectures in the class were in majority, i.e. 59.1% 
(n=130), whereas those who indicated that they had either adequate or extremely 
adequate competence were 40.9% (n=90). See Table 7.  
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Table 5 Frequency Analysis: Recent graduates’ perceptions of “listening to lectures 
in the class”  
 Frequency Percent Valid Percent Cumulative 

Percent 
Extremely 
Inadequate 

20 9.1 9.1 9.1 

Inadequate 110 50.0 50.0 59.1 
Adequate 45 20.5 20.5 79.5 
Extremely 
Adequate 

45 20.5 20.5 100.0 

Total 220 100.0 100.0  
 
Table 6 Descriptive Statistics: Recent graduates’ perceptions of “listening to lectures 
in the class”  

 N Minimum Maximum Mean Standard 
Deviation 

Listening to 
lectures in 
class 

220 1 4 2.52     0.919 

 
Table 7 Count Percentage: Recent graduates’ perceptions of “listening to lectures in 
the class”  

 Inadequate Adequate Total
Count % within 
sample group 

59.1%  
(n=130) 

40.9%%  
(n=90) 

100.0%  
(n=220) 

 
Combined Groups’ Perceptions 
 Out of a total of 415 teachers and recent graduates, majority respondents, i.e. 
61.7% (n=256) indicated that the skill of listening to lectures in the class was inadequate. 
The teachers who perceived that the skill was inadequate were 64.6% (n=126). Similarly, 
59.1% (n=130) recent graduates shared the same opinion. See Table 8 for individual and 
combined groups’ and 1.8 for chi-square test.  
 
Table 8 Perceptions of individual and combined groups with regard to “listening to 
lectures in the class”  

 Sample Group Inadequate (Count 
%) 

Adequate (Count 
%) 

Total 

1 Teachers of Law 64.6% (n=126) 35.4% (n=69) 100.0% 
(n=195) 

2 Recent 
Graduates 

59.1% (n=130) 40.9% (n=90) 100.0% 
(n=220) 

Total Combined 
Groups 

61.7% (n=256) 38.3% (n=159) 100.0% 
(n=415) 
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Table 9 Chi-Square Test 
 Value Df Asymp. Sig. 
Pearson Chi-
Square 

1.335 1 0.248 

 
Figure 1 
 
 

 

 

 

 

 

 

 
 
 
Figure 2 

 
 
 

Combined groups' perceptions with regard to “listening to lectures in 
the class” 

62%

38%

Inadequate
Adequate

 Perceptions with regard to “listening to lectures in the class”

64.6 
59.1

35.4
40.9

0 

10 

20 

30 

40 

50 

60 

70 

Teachers Graduates

Population Groups

Pe
rc

en
ta

ge
 

Inadequate
Adequate

 



 Naveed Ahmad     271 

b) Listening to Classroom Presentations 
 In this section, I will report the findings related to the item that deals with listening 
to presentations in the class.   
 
Teachers of Law 
 In this case, 197 teachers returned the questionnaires. The number of missing data 
was 6. Out of the remaining 191 teachers, 12.6% (n=24) and 42.4% (n=81) perceived that 
students had extremely inadequate and inadequate ability respectively. Conversely, 
38.7% (n=74) and 6.3% (n=12) teachers indicated that students had adequate and 
extremely adequate competence respectively. See Table 10. Mean was 2.39 with the 
standard deviation of 0.786. See Table 11. 

 
 As a result, teachers who believed that students’ skill of listening to lectures in the 
class was either extremely inadequate or inadequate were 55.0% (n=105). On the other 
hand, 45.0% (n=86) teachers perceived that students had either adequate or extremely 
adequate competence in this area. See Table 12.  
 
Table 10 Frequency Analysis: Teachers’ perceptions of “listening to presentations”  

 Frequency Percent Valid Percent Cumulative 
Percent 

Extremely 
Inadequate 

24 12.2 12.6 12.6 

Inadequate 81 41.1 42.4 55.0 
Adequate 74 37.6 38.7 93.7 
Extremely 
Adequate 

12 6.1 6.3 100.0 

Total 191 97.0 100.0  
Missing Data 6 3.0   
Total 197 100.0   

      
Table 11 Descriptive Statistics: Teachers’ perceptions of “listening to presentations” 

 N Minimum Maximum Mean Standard 
Deviation 

listening to 
presentations 

191 1 4 2.39 0.786 

 
Table 12 Count Percentage: Teachers’ perceptions of “listening to presentations” 

 Inadequate Adequate Total
Count % within 
sample group 

55.0%  
(n=105) 

45.0%  
(n=86) 

100.0% 
(n=191) 

 
Recent Graduates 
 Out of a total of 220 returned questionnaires, 10.0% (n=22) recent graduates were 
of the opinion that they had extremely inadequate skill in listening to presentations in the 
class while pursuing their graduation in law. Moreover, 40% (n=88) thought that they had 
inadequate skill in this context. On the other hand, 50.0% (n=110) graduates mentioned 
that they had adequate ability. Not even a single respondent indicated that s/he had 
extremely adequate competence. See Table 13. Mean was 2.40 with the standard 
deviation of 0.665. See Table 14. 
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 To sum up, 50.0% (110) graduates perceived that they had either extremely 
inadequate or inadequate skill of listening to the class presentations, whereas another 
50.0% (n=110) believed that they had adequate ability with this regard. See Table 15.       
 
Table 13 Frequency Analysis: Recent graduates’ perceptions of “listening to 
presentations” 

 Frequency Percent Valid Percent Cumulative 
Percent 

Extremely 
Inadequate 

22 10.0 10.0 10.0 

Inadequate 88 40.0 40.0 40.0 
Adequate 110 50.0 50.0 50.0 
Extremely 
Adequate 

    

Total 220 100.0 100.0 100.0 
Missing Data     
Total     

      
Table 14 Descriptive Statistics: Recent graduates’ perceptions of “listening to 
presentations” 

 N Minimum Maximum Mean Standard 
Deviation 

listening to 
presentations 

220 1 3 2.40 0.665 

 
Table 15 Count Percentage: Recent graduates’ perceptions of “listening to 
presentations” 

 Inadequate Adequate Total
Count % within 
sample group 

50.0% (110) 50.0% (n=110) 100.0% (n=220)   

 
Combined Groups’ Perceptions 
 There was no significant difference in the perceptions of the two groups: the 
teachers of law and the recent law graduates. In both cases, majority respondents 
perceived that the skill of listening to presentations was inadequate. 55.0% (n=105) 
teachers believed that students had inadequate skill. Similarly, 50.0% (n=110) graduates 
mentioned that they had inadequate competence in this area. Combined groups’ analysis 
revealed that out of a total of 411 respondents from the above-mentioned two population 
groups, 52.3% (n=215) perceived that this skill was inadequate. See Table 16 for 
individual and combined perceptions and Table 17 for chi-square test.  
 
Table 16 Perceptions of individual and combined groups with regard to “listening to 
presentations” 

 Sample Group Inadequate 
(Count %) 

Adequate 
(Count %) 

Total 

1 Teachers of Law 55.0% (n=105) 45.0% (n=86) 100.0% 
(n=191) 

2 Recent 
Graduates 

50.0% (n=110) 50.0% (n=110) 100.0% 
(n=220) 

Total Combined 
Groups 

52.3% (n=215) 47.7% (n=196) 100.0% 
(n=411) 



 Naveed Ahmad     273 

Table 17 Chi-Square Test 
 Value Df Asymp. Sig. 
Pearson Chi-
Square 

1.014 1 0.314 

 
Figure 3 
 

 
 
Figure 4 
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c) Listening to Fellow Students in Group/Pair Work 
 This section deals with the analysis of quantitative data related to the item that 
gathered information about adequacy in the skill of listening with respect to group/pair 
work activities in the class.  
 
Teachers of Law 
 In this case, 197 teachers returned the questionnaires. No missing data was found. 
5.1% (n=10) respondents opined that students’ skill of listening in group/pair work was 
extremely inadequate. Further, 39.6% (n=78) indicated that students had inadequate 
ability. On the other hand, 45.2% (n=89) teachers believed that students had adequate 
competence in this area. Similarly, 10.2% (n=20) teachers indicated that students had 
extremely adequate competence. See Table 18. Mean was 2.60 with the standard 
deviation of 0.739. See Table 19. 

 
 In the end, the respondents, who perceived that their students’ listening skill in 
group and pair work activities was either adequate or extremely adequate, were 55.3% 
(n=109). Conversely, for 44.7% (n=88) teachers, students had either inadequate or 
extremely inadequate ability in this area. Contrary to the other skills, the percentage for 
competence was higher than that of incompetence. See Table 20.  
 
Table 18 Frequency Analysis: Teachers’ perceptions of “listening in group/pair 
work”   

 Frequency Percent Valid Percent Cumulative 
Percent 

Extremely 
Inadequate 

10 5.1 5.1 5.1 

Inadequate 78 39.6 39.6 44.7 
Adequate 89 45.2 45.2 89.8 
Extremely 
Adequate 

20 10.2 10.2 100.0 

Total 197 100.0 100.0  
      
Table 19 Descriptive Statistics: Teachers’ perceptions of “listening in group/pair 
work”   

 N Minimum Maximum Mean Standard 
Deviation 

listening in 
group/pair 
work 

197 1 4 2.60 0.739 

 
 
Table 20 Count Percentage: Teachers’ perceptions of “listening in group/pair work”  

   Total 
Count % within 
sample group 

44.7%  
(n=88) 
 

55.3%  
(n=109) 

100.0% 
(n=197) 
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Recent Graduates 
 The graduates who returned the questionnaires were 220. The number of missing 
data was 4. From the remaining 216 respondents, 5.6% (n=12) and 21.8 (n=47) believed 
that they had extremely inadequate and adequate competence respectively in the skill of 
listening to fellow students in group/pair work activities in the class while pursuing their 
graduation in law. On the other hand, 52.3% (n=113) graduates were of the opinion that 
they had adequate competence in this context. Similarly, 20.4% (n=44) graduates 
mentioned that they had extremely adequate skill of listening in group/pair work. See 
Table 21. Mean was 2.88 with the standard deviation of 0.794. See Table 22. 

 
 Overall, only 27.3% (n=59) recent graduates perceived that they had either 
extremely inadequate or inadequate skill of listening to fellow students in group/pair 
work activities. Conversely, a vast majority i.e., 72.7% (n=157) considered themselves as 
having extremely adequate or adequate ability in this area. See Table 23. 
 
Table 21 Frequency Analysis: Recent graduates’ perceptions of “listening in 
group/pair work”   

 Frequency Percent Valid Percent Cumulative 
Percent 

Extremely 
Inadequate 

12 5.5 5.6 5.6 

Inadequate 47 21.4 21.8 27.3 
Adequate 113 51.4 52.3 79.6 
Extremely 
Adequate 

44 20.0 20.4 100.0 

Total 216 98.2 100.0  
Missing Data 4 1.8   
Total 220 100.0   

      
Table 22 Descriptive Statistics: Recent graduates’ perceptions of “listening in 
group/pair work”   

 N Minimum Maximum Mean Standard 
Deviation 

listening in 
group/pair 
work 

216 1 4 2.88 0.794 

 
Table 23 Count Percentage: Recent graduates’ perceptions of “listening in 
group/pair work”   

 Inadequate Adequate Total
Count % within 
sample group 

27.3% (n=59) 72.7% (n=157) 100% (n=216) 

 
Combined Groups’ Perceptions 
 Contrary to what was found with regard to the other skills, the majority suggested 
that students had adequate skill of listening in group/pair work. 55.3% (n=109) teachers 
indicated that students had adequate skill. Compared to teachers, the percentage for 
competence was significantly higher in recent graduates as 72.7% (n=157) of them 
mentioned that they had adequate ability in this area. According to combined groups’ 
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perceptions, out of a total of 413 teachers and graduates, 64.4% (n=266) thought that the 
skill was adequate, whereas 35.6% (n=147) indicated that this skill was inadequate. See 
Table 24 for individual and combined groups’ perceptions and Table 25 for chi-square 
test.  
 
Table 24 Perceptions of individual and combined groups with regard to “listening in 
group/pair work”   

 Sample Group Inadequate (Count 
%) 

Adequate (Count 
%) 

Total 

1 Teachers of Law 44.7% (n=88) 55.3% (n=109) 100.0% 
(n=197) 

2 Recent 
Graduates 

27.3% (n=59) 72.7% (n=157) 100.0% 
(n=216) 

3 Senior Lawyers    
Total Combined 

Groups 
35.6% (n=147) 64.4% (n=266) 100.0% 

(n=413) 
 
Table 25 Chi-Square Test 

 Value Df Asymp. Sig. 
Pearson Chi-
Square 

13.537 1 0.000 

  
Figure 5 
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Figure 6 
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students had extremely adequate competence. See Table 26. Mean was 2.11 with the 
standard deviation of 0.792. See Table 27. 

 
 Overall, a majority of teachers, i.e. 73.5% (n=139) believed that students had 
either extremely inadequate or inadequate competence in listening to judges in mock oral 
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Table 26 Frequency Analysis: Teachers’ perceptions of “listening to mock oral 
arguments”  

 Frequency Percent Valid Percent Cumulative 
Percent 

Extremely 
Inadequate 

40 20.3 21.2 21.2 

Inadequate 99 50.3 52.4 73.5 
Adequate 40 20.3 21.2 94.7 
Extremely 
Adequate 

10 5.1 5.3 100.0 

Total 189 95.9 100.0  
Missing Data 8 4.1   
Total 197 100.0   

      
Table 27 Descriptive Statistics: Teachers’ perceptions of “listening to mock oral 
arguments” 

 N Minimum Maximum Mean Standard 
Deviation 

listening in 
mock oral 
arguments 

189 1 4 2.11 0.792 

 
Table 28 Count Percentage: Teachers’ perceptions of “listening to mock oral 
arguments” 

 Inadequate Adequate Total
Count % within 
sample group 

73.5%  
(n=139) 

26.5%  
(n=50) 

100.0% 
(n=189) 

 
Recent Graduates 
 Out of 220 recent graduates who returned the questionnaires, the number of 
missing data was 8. With regard to the remaining 212 respondents, 4.2% (n=9) graduates 
thought that they had extremely inadequate skill of listening to judges in mock oral 
arguments while studying for their graduation in law. Similarly, 64.6% (n=137) graduates 
mentioned that they had inadequate. Contrary to it, 25.0% (n=53) and 6.1% (n=13) 
graduates mentioned that they had adequate and extremely adequate ability respectively. 
See Table 29. Mean was 2.33 with the standard deviation of 0.656. See table 30.  

 
 In conclusion, majority graduates, i.e. 68.9% (n=146) indicated that they had either 
extremely inadequate or inadequate skill of listening with reference to mock oral 
arguments. However, 31.1% (n=66) graduates perceived that they had adequate ability in 
this case. See Table 31. 
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Table 29 Frequency Analysis: Recent graduates’ perceptions of “listening to mock 
oral arguments” 

 Frequency Percent Valid Percent Cumulative 
Percent 

Extremely 
Inadequate 

9 4.1 4.2 4.2 

Inadequate 137 62.3 64.6 68.9 
Adequate 53 24.1 25.0 93.9 
Extremely 
Adequate 

13 5.9 6.1 100.0 

Total 212 96.4 100.0  
Missing Data 8 3.6   
Total 220 100.0   

      
Table 30 Descriptive Statistics:  Recent graduates’ perceptions of “listening to mock 
oral arguments” 

 N Minimum Maximum Mean Standard 
Deviation 

listening in 
mock oral 
arguments 

212 1 4 2.33 0.656 

 
Table 31 Count Percentage: Recent graduates’ perceptions of “listening to mock 
oral arguments” 

 Inadequate Adequate Total
Count % within 
sample group 

68.9% (n=146) 31.1% (n=66) 100% (n=212) 

 
Combined Groups’ Perceptions 
 There was no significant difference in combined groups’ perceptions. Both the 
population groups under discussion believed that this skill was inadequate. 73.5% 
(n=139) teachers and 68.9% recent graduates perceived that the skill of listening to 
judges in mock oral arguments was inadequate. According to combined groups’ 
perceptions, 71.1% (n=285), teachers and graduates indicated that that this skill was 
inadequate. See Table 32 for individual and combined groups’ perceptions and Table 33 
for chi-square test. 
 
Table 32 Perceptions of individual and combined groups with regard to “listening to 
mock oral arguments” 

 Sample Group Inadequate 
(Count %) 

Adequate 
(Count %) 

Total 

1 Teachers of Law 73.5% (n=139) 26.5% (n=50) 100.0% 
(n=189) 

2 Recent 
Graduates 

68.9% (n=146) 31.1% (n=66) 100.0% 
(n=212) 

Total Combined 
Groups 

71.1% (n=285) 28.9% (n=116) 100.0% 
(n=401) 
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Table 33 Chi-Square Test 
 Value Df Asymp. Sig. 
Pearson Chi-
Square 

1.063 1 0.303 

  
Figure 7 

 
 
Figure 8 

 
 
V.  Conclusion & Discussion 
 In this paper, I have reported the findings related to listening skills in academic 
legal settings. Four areas of listening have been taken under consideration: listening to 
lectures in the class, listening to presentations, listening to fellow students in group/pair 
work, listening in mock oral arguments and listening in occupational settings. Majority 

Perceptions with regard to “listening in mock oral arguments” 

Population Groups

Pe
rc

en
ta

ge

Inadequate

Teachers Graduates

73.5 
68.9

26.5
31.1

0

10

20

30

40

50

60

70

80

Adequate

Combined groups' perceptions with regard to “listening in 
mock oral arguments” 

69%

31% 

Inadequate
Adequate



 Naveed Ahmad     281 

respondents perceived that learners had inadequate ability in three areas of listening: 
listening to lectures in the class, listening to presentations and listening in mock oral 
arguments. The details of combined groups’ perceptions revealed that 61.7% of the 
respondents believed that learners had inadequate ability in listening to lectures in the 
class, whereas 52.3% perceived that learners had inadequate skill in listening to 
presentations. As mock oral situations are complicated, the analysis revealed that a vast 
majority i.e., 71.1% of the respondents considered that learners had inadequate skill of 
learning in mock oral argument.  

 
 On the other hand, majority respondents mentioned that learners had adequate 
ability related to listening in group/pair work. The respondents who said that learners had 
adequate ability in listening to fellow students in group/pair work were 64.4%. In 
summary, out of a total of four areas of listening, learners had adequacy in one, and 
inadequacy in three.  

 
 The findings have implications in English for Academic Legal Purposes (EALP) 
settings. Listening is an area that has always been ignored by teachers and course 
designers. However, in the recent years, the importance of listening has been increased 
because listening is no more considered to be a passive activity; rather it is taken as an 
active skill. In professional legal situations, states are at high risk for the users of the 
language. Lack of competence in discourse comprehension with reference to listening can 
have irreparable losses in professional legal settings. Therefore, it is mandatory, to make 
the learners of law efficient in this area. Teachers and course designers can make 
decisions with reference to creating, designing, adapting and evaluating materials related 
to academic listening by taking insights from the findings of the research. Similarly, the 
findings can provide useful insights in terms of prioritizing, sequencing and grading 
EALP course materials. Listening skills can be introduced in classrooms by making it an 
integral part of the syllabi and teaching agendas in EALP and EOLP situations.                
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