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Abstract 

A qualified competent teacher requires mastery in both hard as well as 

soft skills. In Pakistan, teacher education primarily focuses on hard 

skills. This study has developed an Activity Based Learning (ABL) 

model using an embedded approach for teaching of soft skills to the 

prospective teachers while teaching the “Curriculum Development” 

course. The proposed model has four learning components and four 

activity components. In addition to the classroom activities, the 

proposed model has implemented using a real-life activity - Planting, 

Growing and Harvesting Potato Crop. The participants’ attitude 

towards the activity and their soft skills development is measured 

through a questionnaire and the researchers’ observation. The results 

show that the proposed model is very effective for developing the soft 

skills of prospective teachers.  

 

Keywords:  Activity Based Learning Model, Student Centered Learning, Soft Skills 

Development  

 

I. Introduction  
 Teachers are considered the designers of students’ future (Mascarenhas, 2015) and    

catalytic agents of change (Kumari, 2014). They are responsible for developing highly 

skillful and trained workforce with good values and understanding power (Sasi and Anna, 

2011; Balakrishnan & Raju, 2015); hence may be considered as the driving force of 

socio-economic development of nations (Ramsden, 2003; Little, et. al., 2007; 

Hendarmana and Tjakraatmadjab, 2012). Drucker (1999) has predicted that the most 

valuable asset in today’s knowledge economy will be well-educated and skilled people 

(knowledge workers) and their productivity. Yet, the productivity and employability of 

knowledge workers depend on the quality of education and training received from their 

teachers. Darling-Hammond (2006) states, “teachers’ abilities are especially crucial 

contributors to students’ learning”(p1). She further maintains, “Teachers need not only to 

be able to keep order and provide useful information to students, but also to be 

increasingly effective in enabling a diverse group of students to learn ever more complex 

material.” (p1) President Obama has called for American schools, “Now more than ever, 

the American economy needs a workforce that is skilled, adaptable, creative, and 

equipped for success in the global marketplace” (USA, 2016). Such pressing demands, on 

the one hand, have made teaching profession more challenging and demanding; on the 

other hand, have introduced a set of new skills, values, and competencies.  
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 For example, in her article “Constructing 21st-century Teacher Education”, Linda 

Darling-Hammond of Stanford has articulated an array of teachers’ characteristics, 

including understanding of individual learning styles, knowledge of socio-cultural 

sensitive pedagogical content, effective use of technology, desire of lifelong learning, 

strong communication and efficient activity management skills (Darling-Hammond, 

2006).  Similarly, in a critical review of the literature on 21st century knowledge 

frameworks with reference to teachers and teacher educators, Kereluik et al. (2013) have 

identified three broad categories of knowledge teachers must possess to succeed in the 

21
st
 century: (i) Foundational Knowledge with three key subcategories: Core Content 

Knowledge, Digital Literacy, and Cross-Disciplinary Knowledge. (ii) Meta Knowledge 

with three subcategories: Problem Solving & Critical Thinking, Communication & 

Collaboration, and Creativity & Innovation. (iii) Humanistic Knowledge with three 

subcategories: Life/Job Skills/Leadership, Cultural Competence, and Ethical/Emotional 

Awareness. Likewise, the review  of 21st Century Skills for Students and Teachers  

conducted by the Pacific Policy Research Center (2010) maintains, “…technology is 

transforming how we learn and the nature of how work is conducted and the meaning of 

social relationships. Shared decision-making, information sharing, collaboration, 

innovation, and speed are essential in today’s enterprises … much success lies in being 

able to communicate, share, and use information to solve complex problems, in being 

able to adapt and innovate in response to new demands and changing circumstances, in 

being able to command and expand the power of technology to create new knowledge.” 

These new demands have made the task of teachers quiet challenging; hence, prospective 

teachers must receive an education of the highest quality for their holistic development 

(Kumari,  2014).  

 

A. Quality of Teacher Education 

 The quality of Education remains an important agenda of great concern globally 

(Tawil, 2012; EC, 2013). In its report on ‘Improving the Quality of Teacher Education’ 

Commission of the European Communities insists, “Ensuring a high quality of Teacher 

Education is … important … to secure sound management of national resources and good 

value for money”. The Human Rights Council’s report on the right to education states 

that quality in education is crucial to poverty alleviation and individual empowerment 

(Singh, 2012). Although there appears to be a lack of conceptual clarity about what 

constitutes quality teaching (Wang, 2011), Jusuf (2005) argues that achieving quality in 

education requires effective and inspiring teachers. An effective and inspiring teacher is 

one who got mastery in both hard as well as soft skills (Subramaniam, 2013). Hard skills 

encompass pedagogical theories and teaching methodologies. Pedagogical theory enables 

teachers to understand all the sociological, psychological and philosophical aspects 

involve in the teaching-learning process. Teaching methodologies enrich teachers’ 

knowledge with various approaches, techniques and strategies related to instructional 

planning, content preparation, delivery, assessment, evaluation, and academic 

management. Soft skills encompass personal skills, like personality traits, ethics, 

morality, and social skills that help teachers to execute their social and professional 

responsibilities effectively (Mascarenhas, 2015; Krneta et al, 2007).  

 

 Obanya (2014) comments, “Thus, the challenge for the Education system goes 

beyond merely getting qualified teachers; the major task ahead is that of producing mass 

of effective and inspiring teachers” (Obanya, 2014, p. 440). This task of producing 
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effective and inspiring teachers demands quality oriented teacher education which 

ensures the development of prospective teachers’ soft as well as hard skills (Wang, 

2011). In parallel, the challenges of globalization and newly emerging knowledge 

societies have further intensified the importance of soft skills (Tarman, 2010). 

 

B. Soft Skills 

 Soft skills have been considered the backbone of teachers’ professional 

responsibilities (Anand, 2013). A good command on soft skills makes the teaching-

learning process meaningful and effective (Farooqi, 2013; Pachauri & Yadav, 2014; 

Crosbie, 2005). Soft skills help teachers to handle sociological, psychological, and 

professional aspects more effectively and profoundly (Malmqvist, et. al., 2008; 

Pachigalla and Dharmarajan, 2013; Eggen and Kauchak [23]; Erik & Piet, 2007). The 

level of competency in both soft and hard skills shows teachers’ readiness, 

comprehension, knowledge, and attitude.  Therefore, the development of soft and hard 

skills should be the ultimate goal of teacher education (Gibbs and Coffey, 2004; Fulton, 

2006; Farooqi, 2013).  

 

 Soft skills - commonly referred to as "21st Century Skills” - are a comprehensive 

concept related to the ability and the capability of individuals required for professional 

competence (Erik & Piet, 2007). In literature, soft skills are defined in multiple 

perspectives. Robbins and Hunsaker (1996) defined soft skills as “a system of behavior 

that can be applied in a wide range of situations”. From the cognitive point of view, 

Little, et. al. (2007) relate soft skills with non-academic aspects such as positive values, 

leadership qualities, teamwork, communication skills, etc. BalaKrishnan & Raju (2015) 

relate soft skills with personal attributes that drive one’s potential for social interactions, 

job performances and career prospects for sustainable growth. World Health 

Organization (WHO, 2003) declares soft skills as Psychological Skills which enable 

individuals to deal with the demands and challenges of everyday life. Griffin, et al., 

(2012) relate soft skills to a broad set of knowledge, skills, work habits, and personal 

traits that are considered highly important for success in today’s world, especially in 

modern workplace settings.  

 

 There is no universally accepted list of soft skills available in the literature. The 

U.S. Department of Labor has identified six key soft skills for workplace success: 

communication, enthusiasm and attitude, teamwork, networking, problem solving and 

critical thinking, and professionalism (ODEP, 2015). WHO’s list of soft skills includes 

self-awareness, self-esteem, critical thinking, decision making, problem solving, 

interpersonal, communication, empathy, coping with emotions, handling peer pressure 

and negotiation. The Ministry of Higher Education Malaysia (2006) announced seven 

important soft skills of teaching professional: i) Communication skills – to make teachers 

able to convey their thoughts clearly and confidently; ii) Critical thinking and problem 

solving skills - to  make teachers able to identify and analyze complex situations and 

present alternative solutions and new ideas; iii) Team work skills - to make teachers able 

to work collaboratively while respecting others’ attitude, behavior, and belief; iv) 

Lifelong learning and information management skills - to  make teachers  able to carry 

out independent learning and find relevant information from multiple sources; v) 

Entrepreneurship skill – to make teachers able to craft innovative self-employment or 

work-related sustainable opportunities while managing risk factors; vi) Ethic and 
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professional Practices - to make teachers able to observe high work standards and moral 

& ethical values, and respect socio-cultural aspects of the community; vii)  Leadership 

skill – to make teachers effective in dealing with students, parents, administration; in 

maintaining discipline and resources in their classrooms.  

 

C. Teaching of Soft Skills 

 Different approaches have been proposed in literature for the teaching of soft 

skills. Pachauri & Yadav (2014) have discussed two models for the teaching of soft 

skills: (i) stand alone – developing soft skills through specific courses, and (ii) embedded 

- embedding the teaching of soft skills activities across the curriculum. Embedded model 

focus on student centered learning which can be supplemented with academic as well as 

non-academic activities. In literature, a number of student centered learning methods of 

teaching are reported, e.g. Activity Based Learning (Prince, 2004), Problem-Based 

Learning (Edens, 2000), Project Based Learning (Diehl, et. Al., 1999), Collaborative 

Learning (Bruffee, 1993), Case-Based Learning (Barnes, 1994). 

 

 Activity-based learning (ABL) is a teaching-learning method in which students are 

actively involved in their learning process (Prince, 2004).  Rather sitting as passive 

listeners, they become active participants in the learning experience. According to 

Suydam, et. al (1977), it is a learning process which frequently involves the use of 

manipulative materials for encouraging students’ active participation in doing or in 

seeing something done. Many studies have reported that the ABL is useful in 

strengthening students’ soft skills, like developing higher order thinking skills (Polanco et 

al., 2004; Zareen, et. al., 2014), improving long-term retention (Norman and 

Schmidt,1992), enhancing students’ information management skills (Kaufman and Mann, 

1996), handling complex situations (Martin et al., 1999), developing thinking and 

problem-solving skills (Gallagher, et. al.,1992), developing students’ habit of reflection 

keeping (Karuna & Vinita, 2014), enhancing students’ confidence and judging 

alternatives for solving problems (Dean,1999), improving self-directed learning, higher 

level thinking, and interpersonal skills (Schmidt, et. al., 2006), teaching how to learn 

through different activities and real-life problems (Boud & Feletti, 1999), enhancing 

communication skills of ESL primary students (Aslam, et. al., 2015). Considering the 

outcome of these studies, this study aims to explore the potential of ABL approach for 

strengthening the soft skills of prospective teachers while teaching the “Curriculum 

Development” course at a teacher education institution in Pakistan. 

 

 The review of literature revealed that in teaching profession soft skills are equally 

important as hard skills. Hence, the teacher education ensures that prospective teachers 

must develop the competencies required in the teaching profession.  In countries like 

India and Pakistan, teacher education follows a textbook-based curriculum which mainly 

focuses on the development of prospective teachers’ hard skills (Ameeta & Purohit, 

2005). Nurturing of soft skills is covered in the form of co-curriculum and extra co-

curriculum which would not be considered adequate for developing the required level of 

soft skills. However, the development of soft skills needs a systematic and effective way 

(Subramaniam, 2013) which demands for appropriate reforms in the teaching-learning 

process. Many researchers from other parts of the world have used Activity Based 

Learning for strengthening students’ soft skills. The review of literature reveals that no 

major study has been carried out in Pakistan to explore the potential of ABL approach for 
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strengthening the prospective teachers’ soft skills. This research gap has crafted a 

justification for this study. Hence, the study aims to develop a clear understanding on the 

following research questions: Which activity based model could be used for 

strengthening prospective teachers’ soft skills? What kind of activity would be 

appropriate for strengthening prospective teachers’ soft skills? Which evaluation model 

would be suitable for characterizing participants’ attitude and behavior during the 

activity? What are the effects of ABL on students’ soft skills development? 

 

II. Methodology  
 This study, carried out in two consecutive academic sessions (Fall 2009 & Fall 

2010), is conducted at a teacher training university, Lahore, Pakistan. Sample of the study 

consists of 182 students, 34 male and 148 female, enrolled in “Curriculum Development” 

course of M. A. Education degree program.  

 

Table 1: Gender Distribution of the Prospective Teachers 

Session Male   (34) Female  (148) 

Fall-2009 (2 classes) 
9 41 

11 39 

Fall-2010 (2 classes) 
9 43 

5 25 

Total 182 

 

 This research was carried out to achieve following objectives. What kind of 

activity would be appropriate for strengthening prospective teachers’ soft skills? Which 

evaluation model would be suitable for characterizing participants’ attitude and behavior 

during the activity? What are the effects of ABL on students’ soft skills development? 

 

 To develop an activity based learning model for strengthening the participants’ 

soft skills 

 To select a suitable activity which allows implementing the newly developed 

activity based learning model. 

 

 To achieve these objectives, following research questions were devised:   

 What is the best way to implement the newly developed activity based learning 

model while teaching the “Curriculum Development” course?  

 What kind of activity would be appropriate for strengthening prospective teachers’ 

soft skills?  

 Which evaluation model would be suitable for characterizing participants’ attitude 

and behavior towards the newly developed model?  

 What are the effects of the newly developed activity based learning model on 

students’ soft skills development? 

 

III. Theoretical Framework  
 “Curriculum Development” is a compulsory course of teacher education which 

aims to teach concepts, principles, models, and various processes of curriculum 

development. Teaching-learning activities based on traditional lectures, tutorial classes, 

and formal examinations. It makes the course boring, monotonous, and unexciting. 
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Consequently, students show a very passive and unmotivated attitude. Also, the course 

does not have any component aiming to promote students’ soft skills. 

 

 To promote the participants’ soft skills, academic understanding, and making 

teaching-learning process more interactive, interesting, effective and creative, in addition 

to the classroom teaching, it was decided to develop a new model which uses embedded 

approach for implementing ABL approach. According to Constructivist, learning should 

be arranged around activities that supports knowledge construction rather just knowledge 

transmission (Jonassen, 1999). So, the most crucial component of the proposed model 

was the selection of an activity which could set the stage to achieve the above mentioned 

objectives. In this regard following aspects were considered: 

 

The model: 

 contains a real-life activity; 

 offers an activity which matches with participants’ social-cultural background; 

 provides opportunities for hands-on tasks, interpersonal communication, thinking 

& problem solving, constructive investigation, knowledge sharing, information 

management, teamwork & leadership. 

 

 From learning prospective, it was decided that the proposed model must provide 

ample opportunities for:  

 

 Experiencing through observing, comparing, feeling, listening, talking, discussing, 

imagining, investigating, reporting;  

 Memorizing through different modes of perception, finding regularities and 

patterns, connecting new experiences with previous knowledge;  

 Understanding through planning, predicting, judging, evaluating, interpreting, 

explaining, and applying knowledge and constructing their own knowledge 

constructs;  

 Socializing through developing a happy relationship between participants and 

participants, teachers and participants.  

 

 The next research area was the selection of a real-life activity which could meet 

the above mentioned criteria and keeps the participants fully engaged, motivated, 

imaginative, and creative. Reeves, Herrington, & Oliver (2002) have identified ten 

characteristics of authentic activities: (i) activities have real-world relevance, (ii) 

activities are ill-defined, (iii)  activities comprise complex tasks to be investigated by 

students over a sustained period of time, (iv) activities provide the opportunity for 

students to examine the task from different perspectives, using a variety of resources, (v) 

activities provide the opportunity to collaborate, (vi) activities provide the opportunity to 

reflect, activities can be integrated and applied across different subject areas and lead 

beyond domain-specific outcomes, (viii) activities are seamlessly integrated with 

assessment, (ix) activities create polished products valuable in their own right rather than 

as preparation for something else, (x) activities allow competing solutions and diversity 

of outcome. 

 

 It has been observed that conventional classroom activities do not meet the above 

mentioned criteria. Also, they were not as effective as require in this research, so it was 
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decided to select an activity from real-life, which, in addition to above mentioned 

characteristics, i) matches with participants’ socio-cultural background, ii) must be safe, 

relevant, engaging, and offers a sense of belonging, iii) provides a friendly environment 

for participants’ independent learning and socialization. As the majority of participants 

were with an agricultural background, it was decided to engage participants in a real-life 

multi-stage learning activity; “Planting, Growing and Harvesting Potato Plants”. Duration 

of the selected activity was 18 weeks. All the stages of activity were monitored and 

evaluated. 

 

Figure 1 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 The next research area was the implementation of the proposed model. This stage 

can be divided into four important components: (i) Preparation covers the selection of 

learning objectives, learning material, activity guidelines, assessment methods, and 

academic integrity guidelines, (ii) Support covers selection of motivation & counseling 

techniques,  setting up social networking and  on-line forums, planning of formal 

discussions & lectures, arrangement  of resource persons, organization of  field-work 

resources, and preparation of frequently asked questions(FAQs); iii) Execution focuses 

on the development of participants’ soft skills and hard skills, (iv) Evaluation is the most 

important component of the proposed model. It allows driving the factors that led to 

either success or failure of the proposed model. The proposed model has adopted the 

Kirkpatrick’s multi stage stages evaluation model (Forsyth et al., 1999).  The first stage 

evaluates the participants’ feelings and opinions about the activity; the second stage 

evaluates the changes in participants’ knowledge attitudes and skills; the third stage 

evaluates the extent to which learners apply the knowledge. In addition, the proposed 

model takes into account the participants’ interaction as the key source of their social, 

intellectual, sensory, and physical learning. Evaluation has also been carried out through 

reports & assignments, discussion & seminars, log-book & portfolio, individual & group 

presentations and participation.   The proposed model is shown in Figure 1. 
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 The next aspect to address was to find a way how well the newly developed model 

would be working. In this regard, the data collecting of participants’ attitude, interaction, 

the level of involvement, and the overall impact of the activity on their skills was very 

crucial. In qualitative research, observation has commonly used as a tool for data 

collection (Kawulich, 2005). In the researcher used her observation to monitor the 

participants’ self-assessment, their level of participation in the multi-stages of activity, 

their behavior towards each other, and their attitude towards socialization & knowledge 

attainment. In addition, using the Likert scale of five ranging between “strongly agree” 

and “strongly disagree” (Oppenheim, 1966), a questionnaire was designed to get the 

participants feedback. The questions were divided into two banks. Questions of the first 

bank address the following areas to characterize participants’ behavior during the activity 

execution:  

 

 opinion about activities (interesting/productive/wastage of time/useful experience) 

 participation in activities, group discussions, individual and group presentations;  

 sharing of  information, experiences, and ideas with peers; 

 getting help of instructor or peers during  activity;  

 attitude towards asking questions if find difficulties regarding activity; 

 attitude towards individual/group assignments; 

 

 Questions of the second bank address following areas to characterize participants’ 

Soft Skills development. The inventory of soft skills used in this research is adopted from 

Aworanti, Taiwo & Iluobe (2016). These include: 

 

 Assertiveness (Confidence)  

 Inter-personal communication  

 Emotional management (emotional expression and emotional assessment of 

oneself and of others) 

 Self-control  

 Self-esteem  

 Self-motivation  

 Social relations management  

 Stress management 

 Empathy 

 Happiness and optimism 

 Time keeping  

 Organization/planning   

 Helping others 

 Adaptability/flexibility 

 Thinking & problem solving  

 Constructive investigation  

 Knowledge sharing  

 Information management  

 Team working & leadership  
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A. Procedure of the study  

 This research is carried out to find out the effect of ABL approach on 

strengthening the participants’ soft skills while teaching the “Curriculum Development” 

course.  For this, in addition to regular classes, the students were engaged in a learning-

by-doing activity - Planting, Growing, and Harvesting Potato Plants.  At the start of the 

activity, the participants were educated about the activity, its’ aims & objects, and the 

assessment methods going to be used for evaluation. They were also been educated about 

the necessary preparation and pre-cautionary measures required for cultivation, growing 

and harvesting of potato plants. The participants also collected information about the 

activity from the Internet.  

 

 Next, the participants, as a team, selected a suitable place for the activity and made 

the necessary preparations. Although the participants worked in small groups, but each 

participant planted his/her seed. Every week in a group discussion, in the presence of the 

researcher, the participants shared their experiences and explore how these experiences 

help them to augment their understanding of “Curriculum Development” course. They 

also reviewed how these experiences have promoted their soft skills. At the end of each 

session, the researcher gave her feedback and provided guidelines to proceed further. 

 

 At the end of the activity, after harvesting the potato plants, every group delivered 

a presentation and submitted a report narrating their learning experiences. They also 

filled the research questionnaire. During the activity, each participant was asked to 

maintain an activity journal for recording his/her observations and learning experiences. 

The researcher also maintained her research diary to record her observation. 

   

B. Evaluation of Participants’ Experiences  

 The responses related to characterizing participants’ behavior during the activity is 

summarized in Table 1. The responses characterizing participants’ soft skills are 

summarized in Table 2. The data reported in these tables clearly demonstrates that the 

participants overwhelmingly found ABL beneficial for them. 

 

Table 1: Participants’ responses characterizing their behavior during the activity 

Question 

Rating 

Strongly 
Agree 

Agree Not Sure Disagree Strongly 
Disagree 

The activity was interesting & 
a useful experience. 

69% 31% - - - 

The activity encouraged me 
to participate in group 

discussion and presentation 
sessions. 

73% 24% 3% - - 

The activity provided an 
effective environment for 
sharing of information, 

experiences, and ideas with 
peers. 

 
88% 

12% - - 
 
- 

Co-relating course contents 
with the multiple stages of 

activity compelled me to get 
help from the instructor or 

100% - - - - 
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peers. 

I was reluctant to get help of 
instructor or peers during the 

activity 
  - 12 88 

I was reluctant to ask 
questions if find difficulties 

regarding activity 
   19 81 

I gave my 100% input in 
group assignments 

51% 34% - 11% 07 

 

Table 2:  Participants’ responses characterizing their attitude towards soft skills 

development 

Question 

Rating 

Strongly 
Agree 

Agree Not Sure Disagree 
Strongly 
Disagree 

ABL promoted my confidence 
(Assertiveness). 

70% 27% 3%   

ABL promoted my inter-
personal communication  skill 

60% 33% 4% 3% - 

ABL promoted my emotional 
management skill (including 
emotional expression and 
emotional assessment of 

oneself and of others). 

30% 63% 5% 1% 1% 

ABL helped me to strengthen 
my self-control skill. 

47% 50% - 3% - 

ABL helped me to promote my  
self-esteem 

32% 51% 6% 10% 1% 

ABL is an effective approach 
for promoting self-motivation. 

67% 32% - 1% - 

ABL helped me to strengthen 
my social relations 
management skill. 

77% 23% - - - 

ABL promoted my stress 
management skill 

23% 57% 15% 5% - 

ABL encourage me to maintain 
empathy 

30% 63% 5% 1% 1% 

ABL approach made me more 
happy and optimistic person 

30% 63% 5% 1% 1% 

ABL helped me to strengthen 
my time keeping skill 

47% 50% - 3% - 

ABL promoted my 
organization/planning 

57% 40% 2% 1% - 

ABL strengthen my helping 
others skill 

77% 23% - - - 

ABL approach made me more 
adaptable and flexible. 

77% 23% - - - 

ABL promoted my thinking and 
problem solving skill 

47% 42% 3% 7% 1% 

ABL promoted my constructive 37% 52% 11% - - 
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investigation  skill 

ABL promoted my knowledge 
sharing   skill 

70% 30% - - - 

ABL promoted my information 
management 

70% 30% - - - 

ABL promoted my team 
working & leadership skill 

47% 50 3% - - 

 

 The study found that the real-life activity was an interesting experience for the 

participants.  The data shown in Table 1 and Table 2 show that, in several ways, ABL 

appeared to be very useful for enhancing participants’ soft skills. In addition, the 

researcher found: 

 

 The participants become more responsible, disciplined, and serious towards their 

studies.  

 The participants developed new learning habits, including analytical reading, 

creative thinking, discriminating and filtering information of importance.  

 The participants showed keen interest in activity participation, collaborative 

learning, cooperative learning, and knowledge sharing in a friendly atmosphere.  

 The participants improved their discipline, social behavior, interpersonal 

communication, and other soft skills.  

 The participants demonstrated the best academic integrity and ethical & moral 

values. 

 

IV. Discussion 
 The study found that the proposed student center activity based learning model for 

strengthening soft skills produces very encouraging results which is evident from the 

participants’ responses shown in the Table 1 and Table 2. It is also evident from 

participants’ feedback: “Learning comes to me a very different thing now. Associating 

real life experiences with course contents developed my concepts so strong that I’ll not 

forget it in rest of my life”. Another participant comments, “I was against the idea of 

group study with boy. But the experiences of this activity have changed my thoughts. It 

has boosted my confidence, communication, and presentation skills. Now, I have the 

confidence to work with male fellows”. Another participant comments, “I hate 

presentation assignments; just cut-and-past material from the Internet and present to the 

Class. But, preparing presentations for this class were challenging and full of learning. I 

love this teaching style”.  Another participant comments: “This course has not only teach 

me concepts related to curriculum development but also improved my soft skills.” 

 

 The real-life based field activity “Planting, Growing and Harvesting Potato Plants”   

was a unique experience for the participants.  It offers various opportunities for 

experiencing, memorizing, understanding, and socializing. At the same time, it created an 

environment which promotes participants’ intellectual, social, physical, and sensory 

learning. Participants got a lot of opportunities to improve their soft skills included in the 

inventory adopted form Aworanti, Taiwo & Iluobe (2016), like self-esteem, self-

motivation, stress management, time management,  organization/planning, thinking & 

problem solving, constructive investigation, and information management. Working in 

groups also promoted their confidence, interpersonal communication, knowledge sharing, 



1276      Pakistan Journal of Social Sciences Vol. 36, No. 2 

and teamwork & leadership skills. They learn working collaboratively while respecting 

others’ attitude, behavior, and belief. It improves their skills like social relations 

management, self-control, empathy, emotion management, helping others 

 

 During the activity, the participants showed high work standards and moral & 

ethical values, and respect socio-cultural factors while having a sense of responsibility. 

They showed very caring attitude towards each other. Except some occasions, the 

participants demonstrated patience, tolerance, and accommodative attitude towards each 

other.  They perform the activity with full zeal and interest.  Activities like keeping 

pictorial data of their plant’s growth, counting plants leaves, measuring its size, etc. 

demonstrate their level of involvement & interest.  Their sense of belonging made them 

very touchy. For example, one night some cats entered into the field, as a result three 

plants damaged and two plants lost some leaves. The next day, the whole class showed a 

very sympathetic attitude towards the participants whose plants were affected and they 

were very gloomy. The whole class indulged in a serious investigation to find out the 

actual facts. This incidence made the class more caring, sociable, and friendly.  Similarly, 

the whole class showed very touchy behavior when some laborers damaged some plants 

while unloading bricks for construction.  The participants co-related such incidence with 

“the impact of internal & external factors on curriculum development”. 

 

 Managing discipline remained a challenge for the researcher during the outdoor 

activities.  Keeping students motivated was another challenging area. Sometimes, stereo-

type teachers and students pass negative and harsh comments like, “you are growing 

curriculum; I’ve never seen doing this silly thing anywhere before”.  Such comments 

sometimes made students disappointed. One participant commented in her logbook, 

“Times I become very depressed when other teachers and students make jokes on us. But, 

the harvesting day took away all my sorrows; it was a unique experience for all of us. 

Every face was happy as we were going to see the result of our hardwork which we had 

put into making this activity fruitful. We had a potato party and invited all the faculty 

members & students of the Division. We sold “Aloo Chana Chat” for Rs. 25/=per plate 

and presented French Fries to the Vice Chancellor. We felt so prude when he appreciated 

our initiative. I am sure none of us will forget this day.” Another participant comments: 

“It is much better to aim at something high and do our best to achieve it. But, it depends 

on the way our teachers collaborate with us.  I wish teachers spend time researching new 

ideas and learning key concepts rather discouraging those who are implementing 

innovative ideas.”   

 

V. Conclusion & Recommendation 
 The research shows that the proposed model offers various opportunities to 

strengthen the participants’ soft skills through experiencing, memorizing, understanding, 

and socializing. At the same time, the real-life activity improves the participants’ active 

participation. The model provided an environment which helps the participants to 

promote their sense of ownership of their intellectual and social learning. Their fieldwork 

experiences along with classroom activities prove to be very effective to strengthen their 

soft and hard skills. It also promoted their sense of moral, ethical and shared 

responsibilities. The study strongly recommends that teacher education institutions in 

Pakistan must reconsider teaching-learning methodologies and make room for activity 

based learning. 
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