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Abstract 
This study was designed to determine the worth and to compare the 

quality of Teacher Education Program at pre-service level in the 

specific Teacher Training Institutions (TTIs) situated in Punjab. The 

Principals and faculty members from the campuses of the University of 

Education Lahore and its affiliated government colleges for elementary 

teachers were the target population of this study. All the Principals and 

two faculty members from each institution teaching in this program 

were selected as a sample through simple random sampling technique. 

The framework adopted in this study was taken from a comprehensive 

study on “Quality Indicators in teacher Education” conducted in India 

in collaboration with the common wealth of learning Canada. Two 

questionnaires on five point rating scales were developed for the study 

sample against the four selected quality indicators out of the 

framework of the study. The collected data were analyzed by the 

application of inferential as well as descriptive statistics. The overall 

results showed the poor quality of the program on all performance 

indicators at both the sampled institutions except a single indicator 

“Research and Development” on which the quality of the University 

campuses were found rather better as compare to Government colleges 

for elementary teachers.   
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I. Introduction 
Education is a man making process and is fulfilled by the educational institutions 

through Quality education. The quality of the educational institutions mostly depends 

upon the quality of their working teachers which is of course, the product of the teacher 

training institutions.  This sense gives birth to another perception that the quality of the 
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overall educational configuration at any level is reliant upon the quality of teacher 

training institutions (Singh, 2004). The teacher training institutes (TTIs), no doubt, play 

pivotal role in producing competent, loyal, ideals, skill oriented, value based and 

professionally sound teachers having filled with moral, ethical traits and research 

expertise. Such kinds of teachers facilitate the preparation of the young ones of the nation 

for better future where they can realize needs, demands and aspirations of the society by 

putting the nation on the path towards progress and prosperity. (Bhatia, 2011)  

 

Aggarwal (2005) describes that “The quality of the entire educational set up is 

cultivated through the eminence of the teacher educators equipped with quality 

benchmarks. If the nation builder is unproductive, incompetent, having frail professional 

development, the whole educational set up goes wasted and perceived worn out. All the 

intellectual nations, therefore, are deeply in quest of effective or quality teachers to 

adorn the destiny of their coming young generations”. The significance of teachers may 

also be reflected from the description of Ryan in 1995. 

 

“Only on the availability and provision of skillful and talented teacher educators, 

the objectives of the institutes are best achieved and fulfilled, on the other way round, 

teacher education institutions and schools, despite having the other quality determinants 

like sufficient physical infrastructure, instructional infrastructure and up to date 

curricula in global perspectives attuned inappropriate, if the teacher educators seem 

apathetic and indifferent in their duties and resultantly, the whole education system is 

likely to be squandered and unproductive at a large”.  

 

This shows the significance of quality in teacher education to cater and upgrade 

the overall standards to their maximum limits in the whole educational settings. In fact, 

the quality is an ambiguous term having so many concepts, but the contributions of some 

well renowned authors and experts in this connection are as under: 

  

“Quality is viewed in terms of attaining global standards to their excellence limits 

with quite accuracy and with zero defects”. (Harvey and Green, 1993, Brooks, 2005) The 

Quality in Teacher education means: “A quest for continuous improvement in all the 

teacher training programs offered at pre and in-service level for the attainment of 

standards with zero defects and excellence in the overall performance indicators of those 

programs and the resembling term quality assurance serves as a mechanism in ensuring 

quality awareness, maintenance and evaluating the quality outputs”. (Panda, 2009) 

 

The higher education commission of Pakistan after 2002 made a lot of efforts to 

upgrade the standards of teacher education in Pakistan by revising the curriculum, 

establishing quality enhancement cells (QECs) and National Accreditation Council for 

Teacher Education (NACTE). Despite all these measures by the higher education 

commission, the reports are not satisfactory regarding the quality of teacher training 

programs in Pakistan. According to reports from UNESCO (2006) and National 

Education Policy (NEP) 2009, a lot of dissatisfaction was shown about the quality of 

teacher training programs in the following words, “The quality of education in general 

and quality of teacher education specifically in Pakistan has been poorer and poorer 

provided by the public sector owing to falling standards of teachers training programs”.  
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In the light of the above stated reports on the falling standards of Teacher 

Education in Pakistan, it becomes obligatory and challenging task for the educational 

community and educational researchers to combat this situation with a new look by 

putting it on the road towards quality assurance. To determine the worth of the B.Ed. 

program and to compare it between the sampled institutions, a frame work was developed 

out of an inclusive study on “Quality indicators in Teacher Education” by National 

accreditation and assessment council (NAAC) India in collaboration with the Common 

Wealth of learning Canada. NAAC identified seventy two quality indicators regarding 

teacher education program (TEP) but in this study, only four Quality indicators (QIs) 

were selected to judge and compare the quality of the teacher education program.   

   

II. Review of the related literature 
Different studies have already been conducted on the problems and issues and 

about the analyses of the quality in teacher education in Pakistan quite after the 

establishment of higher education commission (HEC) in Pakistan. In a study conducted 

by Khan (2011), the lower quality of teacher education program (B.Ed.) was concluded. 

Dilshad (2010), determined the deficiencies in the teacher education programs like poor 

infrastructure, Worn out curriculum having imbalance in theory and practice and futile 

teaching methodologies that may threat the quality of teacher training programs.   

 

Jabeen (2010) studied the teacher education program at master level and 

confirmed deficient quality of this program. Javaid 2008 concluded after the analytical 

study on determining the level of quality management in the teacher training institutions 

that all such institutions have poor infrastructure, lack of quality awareness and 

management mechanism, non availability of Quality Councils (QCs) and Quality 

enhancement cells (QECs). Akhtar 2007 determined that the factors like vague 

objectives, low status, and deficient management system are responsible for the lower 

quality in teacher education programs.  

 

The government of Pakistan in 2006 reported that the overall quality of education 

provided by the public sector institutions is declining due to some factors in which the 

most important one is the poor quality of the teachers. The Academy of Educational 

Planning and Management (AEPM) in its report 2009, highlights that approximately 90% 

public sector teachers in Pakistan are trained but unfortunately, the impact  of their 

training at pre-service level does not reflect from the personalities of prospective 

teachers. This strongly demands for assessing and analyzing the concurrent standards of 

the teacher education programs at pre-service level and taking speedy measures for the 

improvement of the quality of the teacher education programs. This study was conducted 

in order to achieve the following objectives: 

 

i. To determine the Quality of Teacher Education Program at bachelor level (B.Ed.).  

ii.  To compare the quality of the program offered at government colleges for 

elementary teachers and UE Campuses. 

iii. To give suggestions for improvement. 

 

III. Methodology 
This study was delimited to the Punjab province and the specific teacher training 

institutions like: Campuses of the University of Education and its affiliated government 

colleges for elementary teachers (GCETs) were included in this study. There are thirty 
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three GCETs and ten UE campuses where different teacher training programs are in 

progress but, in this study, B.Ed. program was selected for the purpose of analysis. All 

the Principals and two teachers teaching in this program were selected from each 

institution in order to take their respective opinions regarding the quality of the program. 

The framework was developed in collaboration with the top ranked experts available at 

various public sector Pakistani universities in the field of teacher education.  

 

In this study, four quality indicators “Organizing management”, “Curriculum 

content and transaction”, “Student support and progression” and “Research and 

development” were selected for the analysis of teacher education program (B.Ed.). After 

a thorough review of the related literature and keeping in view the frame work of the 

study, two five point rating scales were developed for the principals and faculty 

members, each comprising twenty three statements. The questionnaires were got 

validated by the experts opinion confirming their content and face validity. The internal 

consistencies of the research tools were determined against different factors/indicators by 

applying alpha coefficient called Cronbach Alpha using SPSS version 20. The values of 

the whole questionnaires were calculated by adding the values of alpha coefficients on 

different factors and dividing them by the total number of factors. The values of Alpha 

Coefficients of the two five point rating scales of the Principals and the faculty were 

found .89 and .91 respectively.  

 

The questionnaires were administered on the selected sample by the researcher 

himself and with the help of research assistants. The collected data were analyzed by 

applying the descriptive as well as inferential statistics. The parametric test of 

significance (t test) was applied in order to compare the mean score of the study sample 

less than 30 and for the sample more than thirty, z test was applied to test the hypotheses. 

In the statement wise analyses of the questionnaire, the mean score three was fixed as the 

minimum quality point (QP) to determine the worth of B.Ed. program. On each statement 

of the questionnaire of the Principal, the quality of the program was compared by 

applying the parametric tests of significance. In this study, the following null hypotheses 

were formulated in order to generalize the results. 

 

Ho1 = No significance difference exists between the opinions of Principals and Faculty 

from UE on indicator (1) “Organizing management. 

Ho2 = There is no significance difference between the opinions of Principals and the 

Faculty from GCETs on indicator (1) “Organizing management”. 

Ho3 = No significance difference exists between the opinions of Principals and the 

Faculty from UE on indicator (2) “Curriculum content and transaction”. 

Ho4 = There is no significance difference between the opinions of Principals and the 

Faculty from GCETs on indicator (2) “Curriculum content and transaction”. 

Ho5 = No significance difference exists between the opinions of Principals and the 

Faculty from UE on indicator (3) “System efficiency and admission procedure”. 

Ho6 = There is no significance difference between the opinions of Principals and the 

Faculty from GCETs on indicator (3) “System efficiency and admission 

procedure”. 

Ho7 = No significance difference exists between the opinions of Principals and the 

Faculty from UE on indicator (4) “Research and Development”. 

Ho8 = There is no significance difference between the opinions of Principals and the 

Faculty from GCETs on indicator (4) “Research and Development”. 
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IV. Analyses of data 

 
Table 1: Organizing management (Indicator I) 

S. # Statements Principals N Mean S.D CV TV 

1 Quality awareness and 
management mechanisms are 
introduced at the institute by the 
top management. 

UE 
Campuses 

10 2.21 0.89 0.74 2.02 

 
GCETs 

30 1.98 0.65 

2 Quality enhancement cell exists at 
your institute to better aware the 
employees about quality 
management principles. 

UE 
Campuses 

10 2.85 0.98 4.83 2.02 

 
GCETs 

30 1.35 0.38 

3 Quality management trainings are 
arranged continuously in the 
teacher training institutions. 

UE 
campuses 

10 2.02 0.73 0.25 2.02 

GCETs 30 2.00 0.89 

4 Quality management manuals are 
available and properly used in 
managing human resources. 

UE 
Campuses 

10 1.75 0.28 0.84 2.02 

GCETs 30 1.63 0.61 

5 Proper coordination exists among 
the faculty members for the 
enhancement of learning 
activities.  

UE 
Campuses 

10 2.98 0.87 0.91 2.02 

GCETs 30 2.68 1.01 

6 
Budget allocation is sufficient to 
meet the overall needs of the 
institute. 

UE 
campuses 

10 1.86 0.37 0.64 2.02 

GCETs 30 1.77 0.39 

Overall Mean on indicator (I) 
UE Campuses 2.28 0.68 1.58 2.02 

GCETs 1.90 0.65 

 

Table 2: Curriculum Content and its transaction (Indicator II) 
S.No. Statements Principals N M SD Calculated 

value 
Table 
value 

7 The course contents 
of teacher education 
program develop the 
all round traits 
required for an 
effective teacher. 

UE 
campuses 

10 2.85 0.74 1.07 2.02 

 
GCETs 

30 2.57 0.57 

8 The curriculum of 
B.Ed. program lays 
emphasis on the 
creation of 
pedagogical skills. 

UE 
Campuses 

10 2..09 0.83 0.39 2.02 

 
GCETs 

30 1.98 0.64 

9 The present duration 
of practicum meets 
the internationally set 
quality standards.  

UE 
Campuses  

10 1.75 0.72 0.60 2.02 

GCETs 30 1.60 0.59 

10 During practicum, 
proper guidance is 
provided to the 
prospective teachers 
by the supervisor. 

UE 
Campuses  

10 1.53 0.22 0.63 2.02 

 
GCETs 

30 1.43 0.79 



866      Pakistan Journal of Social Sciences Vol. 35, No. 2 

11 The faculty at 
bachelor level has 
the ability to develop 
professional 
competence in the 
prospective teachers.  

UE 
Campuses 

10 2.75 0.28 1.06 2.02 

 
GCETs 

30 2.58 0.75 

12 

The faculty members 
have the ability for 
the proper 
dissemination of the 
course contents. 

UE 
Campuses 

10 2.95 0.83 0.61 2.02 

 
GCETs 

30 2.76 0.91 

Overall Mean on Indicator 
(II) 

UE Campuses 2.26 0.60 0.48 2.02 

GCETs 2.15 0.71 

 

Table 3: System efficiency and admission procedure (Indicator III) 
S.NO. Statements Principals N M SD Calculated 

value 
Table 
value 

13 The present duration 
of the B.Ed. program 
is sufficient to produce 
effective teachers. 

UE 
Campuses 

10 2.51 0.64 0.46 2.02 

GCETs 30 2.40 0.71 

14 The teacher education 
program is accredited 
by the council of 
accreditation. 

UE 
Campuses 

10 2.58 0.30 6.73 2.02 

GCETs 30 1.57 0.67 

15 The admission criteria 
for teacher education 
program are as per 
quality set 
benchmarks. 

UE 
Campuses 

10 1.93 0.34 0.46 2.02 

 
GCETs 

30 1.87 0.42 

16 An aptitude test is 
conducted from the 
admission seekers. 

UE 
Campuses 

10 1.45 0.39 1.00 2.02 

GCETs 30 1.30 0.47 

17 A guidance and 
counseling unit exists 
for the prospective 
teachers. 

UE 
campuses 

10 1.45 0.39 1.10 2.02 

GCETs 30 1.25 0.73 

18 
A feedback system 
exists for the teacher 
education programs.   

UE 
campuses 

10 1.23 0.27 0.91 2.02 

GCETs 30 1.13 0.37 

Overall Mean on Indicator (III) 
UE Campuses 1.86 0.39 1.68 2.02 

GCETs 1.59 0.56 

 

Table 4: Research and Development (Indicator IV) 
S.NO. Statements Principal N M SD Calculated 

value 
Table 
value 

19 A Separate research 
wing exists to flourish 
the research activities.  

UE 
Campuses 

10 1.38 0.47 0.76 2.02 

GCETs 30 1.23 0.71 

20 Writing articles and 
other research activities 

UE 
Campuses 

10 4.53 0.40 15.25 2.02 
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are essential for the 
purpose of career 
development. 

GCETs 30 1.51 0.84 

21 Prospective teachers 
are involved in the 
research activities like 
writing theses and 
articles. 

UE 
Campuses 

10 1.58 0.83 0.49 2.02 

GCETs 30 1.33 0.77 

22 Reasonable incentives 
are granted on the 
production of research 
work. 

UE 
Campuses 

10 2.88 0.53 5.58 2.02 

GCETs 30 1.73 0.66 

23 To flourish research 
environment, the 
institute publishes its 
own research journal. 

UE 
Campuses 

10 1.79 0.54 0.61 2.02 

GCETs 30 1.68 0.62 

Overall Mean on Indicator IV 
UE Campuses 2.57 0.55 5.18 2.02 

GCETs 1.43 0.74 

 

Table 5: Organizing management (Indicator I) 
S. No. Statements Faculty N Mean S.D Calculated 

value 
Table 
value 

1 Quality awareness and 
management 
mechanisms are 
introduced properly to 
the faculty members. 

UE 
Campuses 

20 2.51 0.49 1.50 1.96 

 
GCETs 

60 2.33 0.45 

2 Quality enhancement 
cell exists at your 
institute in order to 
better aware the faculty 
with quality 
management norms. 

UE 
Campuses 

20 2.85 0.47 11.53 1.96 

 
GCETs 

60 1.35 0.58 

3 Quality management 
trainings are arranged 
continuously and 
properly at your 
institute. 

UE 
campuses 

20 2.42 0.53 1.33 1.96 

 
GCETs 

60 2.22 0.69 

4 Participatory 
approaches are used in 
managing human 
resources. 

UE 
Campuses 

20 2.33 0.58 0.60 1.96 

 
GCETs 

60 2.24 0.68 

5 Proper coordination 
exists among the 
faculty members to 
create better learning 
environment. 

UE 
Campuses 

20 2.88 0.27 0.70 1.96 

 
GCETs 

60 2.81 0.61 

6 

Budget allocation is 
sufficient to meet the 
overall needs of the 
institute. 

UE 
campuses 

20 1.64 0.47 0.54 1.96 

GCETs 60 1.57 0.64 

The overall Mean of Indicator 
(I) 

UE Campuses 2.34 0.46 1.23 1.96 

GCETs 2.18 0.60 
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Table 6: Curriculum Content and its transaction (Indicator II) 
S. No. Statements Faculty N Mean S.D Calculated 

value 
Table 
value 

7 The course contents of 
teacher education 
program develop the all 
round traits required for 
an effective teacher. 

UE 
campuses 

20 2.68 0.44 0.63 1.96 

 
GCETs 

60 2.57 0.58 

8 The curriculum of B.Ed. 
program lays emphasis 
on the creation of 
pedagogical skills. 

UE 
Campuses 

20 2.97 0.73 0.51 1.96 

 
GCETs 

60 2.83 0.84 

9 The present duration of 
practicum meets the 
internationally set quality 
standards.  

UE 
Campuses  

20 1.89 0.52 0.55 1.96 

GCETs 60 1.78 0.64 

10 The management 
provides Proper facilities 
and time to the 
supervisors in providing 
guidance to the 
prospective teachers 
during practicum.  

UE 
Campuses  

20 2.53 0.52 0.24 1.96 

 
GCETs 

60 2.47 0.79 

11 Quality management 
principles are used to 
develop professional 
competence in the 
prospective teachers. 

UE 
Campuses 

20 1.75 0.68 0.54 1.96 

 
GCETs 

60 1.58 0.77 

12 

A variety of instructional 
material is available and 
used for the proper 
dissemination of course 
contents. 

UE 
Campuses 

20 2.85 0.37 1.00 1.96 

 
GCETs 

60 2.74 0.51 

Overall Mean of Indicator (II) UE Campuses 2.40 0.54 0.06 1.96 

GCETs 2.39 0.68 

 

Table 7: System efficiency and admission procedure (Indicator III) 
S.NO. Statements Faculty N M SD CV TV 

13 The present duration of 
the B.Ed. program is 
sufficient to produce 
effective teachers. 

UE 
Campuses 

20 3.24 0.54 2.33 1.96 

GCETs 60 2.89 0.65 

14 The teacher education 
program is accredited by 
the council of 
accreditation. 

UE 
Campuses 

20 2.58 0.51 7.83 1.96 

GCETs 60 1.47 0.67 

15 The admission criteria 
for teacher education 
program are as per 
quality set benchmarks. 

UE 
Campuses 

20 1.83 0.53 0.47 1.96 

GCETs 60 1.76 0.74 

16 An aptitude test is 
conducted from the 

UE 
Campuses 

20 1.68 0.59 0.68 1.96 
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admission seekers. GCETs 60 1.57 0.67 

17 A guidance and 
counseling unit exists for 
the prospective 
teachers. 

UE 
campuses 

20 1.45 0.59 0.25 1.96 

GCETs 60 1.41 0.63 

18 
A feedback system 
exists for the teacher 
education programs.   

UE 
campuses 

20 1.67 0.57 0.60 1.96 

GCETs 60 1.58 0.58 

Overall Mean of Indicator (III) 
UE Campuses 2.07 0.56 1.93 1.96 

GCETs 1.78 0.65 

 

Table 8: Research and Development (Indicator IV) 
S.NO. Statements Principal N M SD CV TV 

19 A Separate research 
wing exists to flourish 
the research activities.  

UE 
Campuses 

20 1.98 0.57 1.18 1.96 

GCETs 60 1.79 0.73 

20 Writing articles and 
other research activities 
are essential for the 
purpose of career 
development. 

UE 
Campuses 

20 4.98 0.75 13.6 1.96 

GCETs 60 1.45 0.64 

21 Prospective teachers 
are involved in the 
research activities like 
writing theses and 
articles. 

UE 
Campuses 

20 1.98 0.43 1.58 1.96 

GCETs 60 1.79 0.57 

22 Reasonable incentives 
are granted on the 
production of research 
work. 

UE 
Campuses 

20 3.98 0.83 10.8 1.96 

Female 60 1.82 0.66 

23 To flourish research 
environment, the 
institute publishes its 
own research journal. 

UE 
Campuses 

20 1.89 0.64 0.65 1.96 

GCETs 60 1.78 0.72 

Overall Mean Combine of 
Indicator (IV) 

UE Campuses 2.76 0.64 6.10 1.96 

GCETs 1.72 0.66 

 

V. Results and Discussions 
 The analyses of the questionnaires of the study sample were sought by calculating 

their mean values and comparing them between the Principals from UE and Principals 

from GCETs on the basis of each and every statement of the questionnaires. Both the 

questionnaires were consisted on four indicators with 23 statements each. First of all, the 

analysis of the questionnaires of the Principals were conducted and then of the faculty 

members to obtain their opinions about the quality of the B.Ed. program being. The 

analysis of the questionnaire of the Principals on different quality indicators showed the 

poor quality of the program because the indicator one “organizing management” 

comprising six statements, the mean combine value on it remained below the quality 

point (QP).  
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 The mean combine value obtained by the Principals from UE on indicator (I) was 

2.28 and 1.90 by the Principals from GCETs, both showing the lower quality of the 

program. No significance difference was found between the opinions of the Principals 

from UE and GCETs on indicator (I), showing the deteriorating quality of the program in 

both the institutions. Similarly, the questionnaires of the faculty were also analyzed in the 

same way and compared between the faculty from UE and GCETs statement wise and 

indicator wise. On indicator (I), the mean combine values of the faculty from UE and 

GCETs were 2.34 and 2.18 respectively showing no significance difference statistically. 

CV<TV at P= 0.05. So, on this indicator too, the quality of the program remained below 

the minimum quality point. The Quality of this program at UE was slightly better than its 

quality at GCETs, reflecting from its respective mean combine value.     

 

 The analysis of indicator (II) “Curriculum Content and its Transaction” comprising 

six statements showed that the overall mean score values were 2.26 and 2.15 on behalf of 

the Principals from UE and GCETs. There was no difference between the quality of the 

teacher education programs being in progress at UE and GCETs. The same picture was 

shown by the faculty members from UE and GCETs on this indicator (II) from their 

respective overall mean score values 2.40 and 2.39. Statistically no significant difference 

was found between the opinions of the sample regarding the quality of the program. 

CV<TV at P= 0.05. The same was the situation on indicator (III) “System efficiency and 

admission procedures” consisting on six statements. The mean combine values of the 

Principals from UE and GCETs on this indicator were very low i.e. 1.89 and 1.59 

respectively. Statistically no difference was found in the quality of the B.Ed. program 

offered at UE and GCETs as observed by the Principals. The mean combine values on the 

same indicator were 2.07 and 1.78 on behalf of the faculty from UE and GCETs. The 

parametric test of significance showed no significance difference between the two means.   

On indicator IV “Research and Development” the analysis of the questionnaire of the 

Principals showed that the average mean values on this indicator were 2.57 from UE and 

1.43 from the GCETs. This indicator comprising six statements out of which on 

statements 20 and 22, the difference in the quality of the program was found statistically 

significant CV>TV. The research work is not considered pre-requisite for promotion of 

the faculty and for degree purposes for the students in GCETs.  The overall research 

requirements as per defined parameters of the quality and quality assurance were found 

declining. The difference between the opinions of the Principals from UE and GCETs on 

indicator IV was found significant. The position of the research activities were found 

rather better at UE as compared to GCETs from the respective mean combine values on 

this indicator.  

 

 The overall position of the B.Ed. program as per opinions of the Principals from 

UE (Mean= 2.24) and GCETs (Mean = 1.77) was below the minimum level of QP i.e. 

Mean Score (3).  The same position was reflected from the mean combine values of the 

faculty from UE and GCETs on this indicator i.e. 2.76 and 1.72. The significant 

difference was found between the opinions of faculty from UE and GCETs. CV=6.10, 

TV= 1.96, CV>TV. In this indicator on statements 20 and 22, the difference was found 

significant between the opinions of the faculty from UE and GCETs. The frequency of 

research activities was rather better at UE than GCETs but not as per quality demand. 

The null hypotheses of the study were also tested by applying the parametric test of 

significance like t-test and z-test. The first hypothesis (Ho1) was accepted because CV 

(.25) <TV (2.20) at P= 0.05 by applying t-test as M1= 2.34, M2=2.28, SD1=.46, SD2=.68, 
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N1=20, N2=10. This shows that no significance difference was found between the 

opinions of the Principals from UE and the faculty from UE about indicator (I) 

“Organizing management”. The quality of both remained below the QP 3 fixed for the 

minimum level of quality in this study. The Ho2 was rejected because CV (2.00) >TV 

(1.96) by applying z-test because N1=60, N2=30. This shows that a significance 

difference exists between the opinions of the Principals and faculty from GCETs.  M1 and 

M2 remained below the QP.   

 

 Ho3 was accepted by applying t-test showing that no significance difference was 

found between the opinions of the Principals and faculty from University of Education 

regarding quality indicator two (QI2) “Curriculum content and its transaction”. Ho4 was 

also accepted because z value was 1.50. CV<TV and M1= 2.39, M2=2.15, SD1=.68, 

SD2=.71, N1=60, N2=30. The quality of the program was below the QP and no difference 

was found regarding the quality of the program opined by the Principals and faculty from 

GCETs on QI2. It means that the quality of the B.Ed. program offered at GCETs is not as 

per quality set standards. On quality indicator three (QI3) no significance difference was 

found between the opinions of the Principals and Faculty from UE by applying t-test with 

a value 1.20 CV <TV (2.20) two tailed. Mean combine values of both the samples were 

(2.07, 1.86) less than the QP (3) showing lower quality of the program (Testing the Ho5).  

The hypothesis (Ho6) was also accepted as CV (1.46) <TV (1.96) at P=0.05.The mean 

combines values of both samples were (1.78, 1.59) below the QP on QI3 showing the 

lower quality of teacher education program at GCETs. Ho7 was also accepted after the 

application of t-test two tailed at P=0.05 with a calculated value = .84. The overall quality 

(Mean) of both the samples on QI4 was in a deteriorating condition. The hypothesis (Ho8) 

was also accepted showing that no significance difference was found statistically between 

the opinions of the Principals and Faculty from GCETs on QI4 by applying z-test. The 

mean combine values of both the samples were found below the QP.  In QI4, on two 

statements “Pre-requisite status of research work for career development” and “Provision 

of incentives on the production of research work” a significance difference was found 

between the opinions of the samples from UE (Principals and Faculty) and GCETs 

(Principals and Faculty) showing that these activities are considered non mandatory in the 

GCETs and properly exercised at the UE campuses.  

 

VI. Conclusions  
 The findings of the study showed that the overall quality of the B.Ed. program 

offered at UE Campuses and GCETs was not up to the quality set benchmarks because 

the overall mean score of the study sample remained below the minimum norm score set 

for the determination of quality.  

 

 The quality management measures were found much declining at both the 

institutions due to the lack of quality awareness and management mechanism, non 

availability of QECs, lack of continuous trainings and scarcity of financial resources.    

 

The worth of the curriculum was also found worn out at UE campuses and GCETs 

due to its over theoretical nature, less emphasis on practicum with improper supervision, 

while the transaction aspect was slightly touching the minimum level of quality. The 

availability of the guidance and counseling units for the prospective teachers were found 

missing at both the institutions. 
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 The admission procedure of this program was also found sub standard due to the 

non conduction of aptitude test from the intake, non accreditation of the program and the 

selection of academically poor intake to this program at both teacher training institutions. 

 

 The research activities were found rather satisfactory only at University campuses 

like writing articles for the career development of the teaching staff and provision of 

incentives for them, while such kind of research activities were not found mandatory at 

government colleges for elementary teachers. The other research activities that flourish 

the process of development within the institute like: establishment of separate research 

wings, involvement of the prospective teachers in the research activities and the sufficient 

accessibility to the research journals by the faculty and students were found 

dissatisfactory at both the institutions. 

 

VII. Recommendations   
 In the light of the results of the study, following suggestions were recommended: 

 

i. Quality management principles should be introduced to the Principals and faculty 

by providing them trainings on quality awareness and quality management matters. 

 

ii. Curriculum of the B.Ed. program should be revised as per quality demands by 

increasing its practical implication and the proper utility of the practicum with 

proper guidance of the supervisory staff. 

 

iii. The admission criteria to all the teacher education programs should be upgraded 

along with the conduction of aptitude test. 

 

iv. The accreditation of the teacher training programs should be made certain along 

with the amendment in the admission criteria and the establishment of Guidance 

and counseling units at all the teacher training institutes (TTIs) for the prospective 

teachers. 

 

v. Special attention should be paid to the GCETs regarding the development of 

research culture. 

 

vi. Separate research wings should be set up in all the teacher education institutions to 

better address and emphasize the research activities and institution wise research 

journals should be published. 

 

vii. Writing theses and articles should be made compulsory for the prospective 

teachers and reasonable incentives be given in retaliation of good research work to 

all the researchers.  
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