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Abstract 

Aggression in youth is getting considerable attention worldwide. 

Many studies are being conducted to evaluate aggression among 

young students. Present research was conducted to identify the 

levels of aggression in teachers and students of college level, in the 

province of Punjab, Pakistan. This research was conducted 

through a descriptive survey method. Through random sampling 

technique the researchers selected the sample of 150 students 

including both genders and the two sections of the campuses i.e., 

pre-medical and pre-engineering. Along with that, 50 teachers 

were also randomly selected from all those campuses of the Punjab 

Group of Colleges, Sargodha. A close ended questionnaire (having 

weights to the 5 options SA, A, UD, DA, and SD) was developed 

for this research in line with the already available literature. The 

instrument was validated with the expert opinion of 10 persons. 

The final tool was pilot tested on a sample of 30 students and 5 

teachers and then after reliability check it was administered to the 

sample. The data collected were entered in the SPSS version 18.0 

and analyzed using descriptive and inferential statistical 

techniques. The data analyses revealed significant findings and 

based on the discussions, conclusions were drawn and 

recommendations were also given. The study revealed practical 

significance for college age students, teachers, and parents.  

Keywords: Aggression, Behavioral Disorders, Bullying, College teachers, College 

Students 
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Researches on human aggression have raised attention since the last century. Human 

behaviour remains the complex entity and psychologists are keen to understanding 

human aggressive behaviour especially in social learning context (Tremblay, 

Richard, Hartup, Willard, & Archer, 2005). Beran (2006) described bullying as 

“repetitive negative behaviors against another child who is unable to defend himself 

or herself” (p. 241). 

In psychology, and in many other social and behavioral sciences, aggression 

is known as the behavior of the same genre of species which is occurred to give pain 

and/or damage. Destructive or self-protective behavior of the various genres of the 

animals is not usually known as aggression (Wolfolk, 2004). Aggression may also be 

defined as purposeful behavior meant to hurt physically or psychologically. Review 

of literature and recent research showed that aggression in students often lead to 

bullying and other destructive behaviours (Cohn & Canter, 2003; Nansel, Overpeck, 

Pilla, Ruan, Simons-Morton, & Scheidt, 2001; Salmivalli, Lagerspetz, Björkqvist, 

Österman & Kaukiainen, 1996; Troop-Gordon & Ladd, 2005). 

Aggression can take many various forms in human beings which can be of 

physical, mental, or verbal type. Aggression however should not be mixed with 

asserting things, though asserting can be used many a time as its synonym.  

Categories of Aggression 

Aggression has been well defined and investigated in the relevant literature, 

however, according to Anderson (2001); Berkowitz (1993); and McElliskem (2004) 

aggression can be categorized into two main headings. The main headings include 

intimidating, effective, or reactive aggression and active, destructive, or direction 

headed aggression. Some research indicated that people, who have inclination 

toward "effective" aggression, are defined as showing impulsive behaviours, not up 

to much planning, clearly observable behaviour symptoms, or uncontrolled emotions 

are lower in Intelligent Quotients than those who have inclination towards 

destructive aggression, which could be defined as being "direction headed, clear, and 

composed. Aggression is considered to be the initiation of forcefulness. However, 

often, reactive violence and self-protective violence does not come under the heading 

of aggression, as they are responsive actions. 

Aggression and Personality 

Aggressive behaviour is also associated with the big five model of 

personality. The key personality magnitudes of five-factor personality model are 

Neuroticism, Extraversion, Conscientiousness, Agreeableness, and Openness to 

Experience. Researches focused on aggression have revealed the influence of a 

variety of peculiar personality factors other than these major 5 factors. Recently, 

however, a few researchers have studied the relationship between aggressive 

behaviours with these five major dimensions of personality (Gleason, Campbell, & 

Richardson, 2004; Graziano, Jensen-Campbell, & Hair, 1996; Suls, Martin, & David, 

1998). The factors like Neuroticism and Agreeableness revealed more relationship 

with aggression (Costa, McCrae, & Dembroski, 1989; Gleason et al., 2004; Graziano 

http://en.wikipedia.org/wiki/Psychology
http://en.wikipedia.org/wiki/Social_science
http://en.wikipedia.org/wiki/Behavioral_science
http://en.wikipedia.org/wiki/Predatory
http://en.wikipedia.org/wiki/Affective
http://en.wikipedia.org/wiki/Revenge
http://en.wikipedia.org/wiki/Predatory
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et al., 1996; Miller et al., 2003; Suls et al., 1998). The Agreeableness factors include 

people who are famous for their interpersonal relationships and understandings of 

others. The key features of Agreeableness are trust, honesty, helping others, 

agreement, decorum, and soft-mindedness.  

Aggression as Emotional Behavior Disorder 

Generally, research revealed that, if the conditions are provoking, people 

who are sensitive and have difficulty in responding to complex situations would 

respond more aggressively as compared to those who are emotionally stable 

(Caprara, Gargaro, Pastorelli, Prezza, Renzi, & Zelli, 1983; Caprara, Renzi, Alcini, 

D’Imperio, & Travaglia, 1986; Fraczek & Macaulay, 1971; Renzi, Caprara, Crudele, 

Galante, & Giannone, 1984).  

Teachers may play a part in bullying if they do not encourage appropriate 

interactions or neglect to stop a bullying behavior (Espelage & Swearer, 2003). 

Stress and Aggression  

Abdullah, Raza, and Akhtar (2015) explained in their study of measuring 

work stress of marketing professionals that stress may also lead to aggression. And a 

type of stress called di-stress is based on aggressive behaviour. Consequently, there 

may be chances that those who show aggressive behaviours might well get caught up 

in stress. As literature supports a relationship between stress and aggression so stress 

management may be a course of attention for the college administrations. 

Environmental factors of stress may lead towards workplace aggression and bullying 

(Abdullah et. al, 2015). 

Bullying and Aggression 

Bullying is an insulting conduct, the power to coerce or force to use others. 

Predominantly when taken as a routine and involving misuse of power. It includes 

verbal harassment, physical assault or coercion and may be headed consistently 

towards particular victims, perhaps on grounds of religion, sex, race or ability. It can 

be defined as a subset of aggression, which involves an imbalance of power, with 

unwanted incidents occurring repeatedly across time (Bauman & Del Rio, 2006; 

Beran, 2006; Carter & Spencer, 2006; Espelage & Swearer, 2003; Nansel et al., 

2001; Olweus, 1993; Twemlow, Sacco & Williams, 1996). Four consistent 

categories of bullying identified within the literature included physical, verbal, cyber, 

and relational bullying. 

According to Besag (1989), bullying can be denoted with behaviours that 

are offensive in nature with the purpose of hurting a person either physically or 

mentally. Bullying is featured by a person’s forced behaviours toward getting into 

power upon opponents. Teachers may play a part in bullying if they do not 

encourage appropriate interactions or neglect to stop a bullying behavior (Espelage 

& Swearer, 2003). 
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After critically reviewing the body of knowledge on the topic, little research 

attention was revealed on research on aggression, specifically at college level in 

Pakistan. There remains a gap in the body of scientific knowledge about the 

awareness of aggression among students of college level as well as among teachers 

of college level. Teachers should be well aware of the levels of aggressions of both 

themselves as well as of students because they have to train and develop the 

personalities of students. This study should be helpful for teachers in knowing their 

own levels of aggressions along with that it will also throw light on the level of 

aggression of students and their awareness on it. Therefore, in light of the literature 

cited above, present research was carried out. The study of this paper was deemed 

significant for the policy makers as well, to incorporate the possible suggestions in 

the curriculum and teacher training. 

Objectives of the Study 

Following objectives were made in light of the literature for this study: 

1. To know the level of aggression among college teachers and students. 

2. To identify the causes of aggression among college teachers and students. 

3. To recognize the effects of aggression on college teachers and students. 

Based on these objectives research questions were formulated to get the answer 

and achieve the objectives of the research.  

Methodology 

This research used the descriptive design. It was a descriptive questionnaire 

survey and reported the facts as they were. The method used in the study was 

completely quantitative and explanatory in demand. 

Sample of the Study 

Through random sampling technique the researchers selected the sample of 

150 students including both genders and the two sections of the campuses i.e., pre-

medical and pre-engineering. Along with that, 50 teachers were also randomly 

selected from all those campuses of the Punjab Group of Colleges, Sargodha. Cross-

sectional design used in this research is suitable to use when there are valid 

generalizations are to be made from sample groups to whole population (Abdullah, 

2014). 

Tool/Instrument of the Research 

A self-made five point Likert type questionnaire developed by the 

researchers, with all close-ended items, was used as a tool for this questionnaire 

survey study. 

A 20 item close-ended questionnaire with items measured at Likert type 

scale was especially developed for the present research. For the purpose of ensuring 

the validity of the instrument it was shared with 10 experts for their expert opinion to 

ensure content validity evidence. After incorporating their suggested changes final 
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questionnaire was pilot test to ensure internal consistency of items. The coefficient of 

Cronbach Alpha was 0.76 which is considered acceptable for conducting a research.  

Final data were collected personally from all the subjects at the same time. 

Data collection took two weeks of time. 

Analysis of Data 

After collecting the data it were entered and analyzed in the SPSS version 

18.0.  Descriptive statistical techniques were employed on the data. The section 

below highlights the data analyzed and results thereof.  

Results 

Following results were derived after data analysis and interpretations. 

Table 1 illustrated the meanings of aggression in views of students and 

teachers. Teachers showed highest mean score of 3.6 on the item relating to 

abnormality. Students also rated this item as high scoring with a mean score of 3.0. 

The least mean score was for the item relating to threating a relation, with students’ 

mean score of 2.0 and teachers mean score of 2.6. This was the item with least mean 

score.  

Table 1 

Teachers and students mean score on items defining aggression 

Sr. # Statements Students Teachers 

01 Aggression refers to an abnormality 3.0 3.6 

02 Aggression is a physical attack on 

another individual 

2.8 3.3 

03 Maintaining legitimate right is 

aggression 

2.1 2.9 

04 Threatening or damaging 

relationship is aggression 

2.0 2.6 

            Mean of the Means 2.5 3.1 

Table 2 revealed the causes relating to aggression. The highest related factor 

as a cause of aggression was violent programs on TV with a mean score of 3.8 and 

3.5 by students and teachers respectively.  

Table 2 

Teachers and students mean score on items regarding causes of aggression 

Sr. # Statements  Students  Teachers  

01 Aggression results from frustration 3.6 3.2 

02 Discomfort increases aggression 3.6 3.4 

03 Viewing of violent programs on T.V 

increases the levels of aggression 

3.8 3.5 

            Mean of the Means 3.6 3.4 
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Table 3 highlighted the effects of aggression. The highest mean score of 3.6 

was given by the students to the item relating to hatred. The teachers also showed 

joint highest mean of 3.7 on this item and another item relating to insecurity as an 

effect. The lowest mean score of 3.1 was given by the students to the item relating to 

low self-esteem and by teachers to the item relating to breaking friendship with mean 

score of 3.1.  

Table 3 

Teachers and students mean score on items regarding effects of aggression 

Sr. # Statements  Students  Teachers  

01 Aggression destroys our normal life 3.4 3.4 

02 Show of aggression breaks the 

friendship 

3.2 3.1 

03 Development of hatred is a 

consequence of aggression 

3.6 3.7 

04 Low self-esteem of a victim is 

developed in aggression 

3.1 3.5 

05 Victim of aggression feels 

himself/herself insecure 

3.4 3.7 

              Mean of the Means 3.3 3.5 

Table 4 discovered the emotional behavior disorders. Students rated the item of 

short temper with the highest mean score of 3.3, while teachers rated it with mean 

score of 2.8. The item that was rated high in terms of mean score of the teachers’ 

opinion was difficult circumstances.    

Table 4 

Teachers and students mean score on items regarding emotional behavioral 

disorders 

Sr. # Statements  Students  Teachers  

01 I become furious when my fellows 

do not listen to me 

2.8 2.1 

02 Difficult circumstances frustrate me 3.1 3.0 

03 I always become hyper in critical 

situations 

3.2 2.7 

04 I always become puzzle during 

pressure of work 

3.2 2.7 

05 I am a person of short temper 3.3 2.8 

             Mean of the Means 3.1 2.7 

Table 5 identified the perception on bullying. The students and teachers rated 

the item of verbal abuses with the highest mean scores of 3.5 and 3.3 respectively. 

The least mean score was given to the item relating to violence as 3.1 and 2.9 mean 

scores by students and teachers respectively.    
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Table 5  

Teachers and students mean scores on items of bullying 

Sr. # Statements  Students  Teachers  

01 Bullying contributes to students’ 

aggression 

3.2 3.2 

02 Verbal abuse contributes to 

aggression 

3.5 3.3 

03 Violence plays an important role in 

the expression of aggression 

3.1 2.9 

             Mean of the Means 3.3 3.1 

Table 6 showed the mean scores of each factor. Students rated the causes of 

aggression as most significant factor while teachers rated the effects of aggression as 

most significant factor.  

Table 6 

Factor wise mean scores of teachers and students’ responses 

Sr. # Statements  Students  Teachers  

01 Concept of aggression 2.5 3.1 

02 Causes of aggression 3.6 3.4 

03 Effects of aggression 3.3 3.5 

04 Emotional behavioural disorders 3.1 2.7 

05 Bullying 3.3 3.1 

             Mean of the Means 3.1 3.1 

Conclusions and Discussion 
 Based on the statistical analysis and findings made thereof, it was concluded 

that 50% of the students (M= 2.5) and majority of teachers (M=3.1) had general 

understanding and awareness of the variable aggression. Viewing violent programs 

on TV were reckoned as the major source of aggression both by the teachers and 

students. Other major causes identified of aggression were discomfort and frustration 

that lead to aggression. Nowadays frustration is coming among our youth as they see 

unemployment, under-employment, and other socio-political turmoil. The role of 

media in this regard has to be controlled (Begum, Khowaja, & Ali, 2012). 

           Hatred increase was considered as a consequence of aggression by majority of 

the students and teachers. Teachers also rated insecurity among aggression victims as 

a consequence. As far as the dimension of Emotional Behavior Disorder (EBD) on 

aggression was concerned majority of teachers and students were agree on it. 

Students were more of the view that they were short temper. In the youth years it is 

but obvious as majority of theorist acknowledge these sentiments (see, e.g., Bandura, 

1977, 1986; Erickson, 1994; Vygotsky, 1980).  While, for teachers the behavioural 

disorder was majorly because of difficult circumstances. Concerning bullying, the 

majority of students as well as teachers rated verbal abuse type of bullying as a 

catalyst to aggression. There was a delimitation of the present research that it could 

not investigate the relationship between bullying and aggressive behavior of 

students. The research could not establish a cause-effect association between the 
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causes and the consequences of aggression. A further research, inquiry based, is 

suggested by the researchers at this point to locate the reasons of this aggressive 

behavior in students and teachers. 

 Davis in (2007) conducted study on teachers who bully students. The study 

researched non-sexual abuses of power over students by teachers- bullying which 

had certain learning significances. Focus group discussion was conducted with the 

personnel along with the interviews of 236 respondents related to the experiences 

they had had with their colleagues who they consider as having bullied attitude 

revealed the generality of the problem. The data illustrated that college policies and 

response to the reports of abusive behavior by teachers normally are inactive or do 

not exist. Recommendations for effective college response, including policy 

suggestions and possible legal implications were given.  

Eagly and Steffen (1986) in their meta-analysis study of gender and 

aggressive behaviours found out that male students showed way more aggression 

than female students. They assigned weights and effect sizes to the categories and 

males were one third high on the effect size.  

Demosthenous, Bouhours, and Demosthenous (2002) in their study in 

Australia designed a special model for the aggression and bullying behaviour in 

youth by linking them to the socio economic status of the children. Their study 

concluded that socioeconomic status has significant effect contributing towards the 

aggressive behaviours which ultimately contribute towards the bullying behaviour.  

Anger and aggression at early ages and in adolescence are felt in the children, 

special trainings are required like alternate methods, thinking processes, outdoor 

activities were suggested to reduce this behaviour to the minimal level (Tremblay, 

Vitaro, Bertrand, LeBlanc, Beauchesne, Boileau, & David, 1992). Coyne, Archer, 

and Eslea (2006) conducted a study on gender and aggression. Gender differences 

with aggressive behaviours were often reported, implying that males have more 

tendency towards aggression than females have, especially when it comes to physical 

aggression. They reported that males were more prone toward getting involved in 

aggression especially physical, and males express verbal aggression more often than 

woman. Physical aggression resulted from the attributes of being impulsive, 

attractiveness and competitiveness. Verbal aggression was also association with 

them, but not as strong as physical aggression.  

Muris, Merckelbach, and Walczak (2002) conducted a study on the 

contributors of threats in aggression. The study researched the association of 

aggressive behavior and the perception of threat in a group of children with learning 

and behaviour problem. Perception of threat was measured in terms of children’s 

reactions to a series of stories depicting ambiguous social situations. Results of the 

study revealed moderate significant correlations between self-reported aggression 

and threat perception abnormalities. It meant that high levels of aggression were 
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found with a high tendency of threat perception, high ratings of threats, high levels 

of negative feelings and cognitions and an early discovery of threat. 

Recommendations 

 Based on the findings and conclusions drawn from the current empirical 

research following recommendations were made: 

1. Better student-teacher relationship was recommended based on the findings 

of the current research so as to cater and minimize the levels of aggression 

among students. 

2. Conclusions of this research suggested that aggression and its handling shall 

be a part of our curricula, so that teachers know well about the aggression 

and its handling strategies while classroom management.  

3. In colleges, especially, responsibility lies with the administration to provide 

conducive and relaxed environment to reduce the aggression levels to the 

minimal point. 

4. Awareness and anger management seminars and workshops are one way to 

equip teachers and students to deal with aggression. 

5. Peer relation is an important aspect found in this research and it needs to be 

studied further in line with the aggressive behaviours of students. 

6. Further research should be conducted to establish correlation or cause-

effect-cause relationship between aggression and its types, especially a 

comparative study featuring a developed country and a developing country 

is suggested by the researchers. 

7. The researchers used descriptive statistical techniques only but further 

research could adopt other data analyses techniques.    

8. The current research could be replicated on similar educational institutions 

with larger samples. 
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